Relationships of Expressed Goals and Perceived Performance of Schools as Reported by Teachers and Community Members in Three Oklahoma School Districts by Howdeshell, Jo Sandra
RELATIONSHIPS OF EXPRESSED GOALS AND PERCEIVED 
PERFORMANCE OF SCHOOLS AS REPORTED BY 
TEACHERS AND COMMUNITY MEMBERS I}f 
THREE OKLAHOMA SCHOOL DISTRICTS 
By 
JO SANDRA HOWDESHELL 
fl 
Bachelor of Arts 
Friends University 
Wichita, Kansas 
1961 
Master of Education 
Wichita State University 
Wichita, Kansas 
1965 
Specialist in Education 
Wichita State University 
Wichita, Kansas 
1968 
Submitted to the Faculty of the Graduate College 
of the Oklahoma State University 
in partial fulfillment of the requirements 
for the Degree of 
DOCTOR OF EDUCATION 
July, 1974 
RELATIONSHIPS OF EXPRESSED GOALS AND PERCEIVED 
PERFORMANCE OF SCHOOLS AS REPORTED ~y 
TEACHERS AND COMMUNITY MEJitBERS IN 
THREE OKLAHOMA SCHOOL DISTRICTS 
Thesis Approved: 
/7 Y) dl&4. _, 
Dean of the Graduate College 
902105 
ii 
OKLAHOMA 
STATE Ut'-iiYERSITY 
LIBRARY 
MAR 13 .1975 
ACKNOWLEDGEMmNTS 
The author wishes to thank her major adviser, Dr. Idella Lohmann, 
for her assistance and support throughout this study. Appreciation is 
also expressed to the other members of the committee: Dr. Bill Elsom, 
Dr. Terrence Mills, Dr. Bernard Belden, and Dr. James Walters for their 
time and counsel in the preparation of this manuscript. 
A note of thanks is extended to Dr. Kenneth McKinley, Coordinator 
of the OSU-PDK Goals and Objectives Program. The author wishes to ex-
press her appreciation to the school administrators, teachers and com-
munity members for their cooperation and participation in this study. 
Special gratitude and love is expressed to the author's husband, 
Wayne and daughter, Kembra. 
iii 
TABLE OF CONTENTS 
Chapter Page 
I. 
IL 
IIIo 
IV. 
INTRODUCTION • • . . . . . . . . . . . . . . . . . . 
Statement of the Problem • • • • • • 
Questions for Study •••• . . . 
Assumptions • • • • • • • • • • • • • • 
Definitions • • • • • • • • • • 
Limitations of the Study ••••• 
Summary ·• • • • • • • • • • • • • • • • 
REVIEW OF SELECTED LITERATURE. 
. . . Definitions of Educational Accountabil_i ty 
Movement Toward Accountability ••••• . . . . . . 
Research • • • • • • • • • • • • • 
Summary • • • • • • • • • • • • • • 
Mm'HOD AND DESIGN. O G e O • 0 e O • • e e • e e e e e e 
Population and Sample ••••••••• 
Procedures • • • • • • • , • • • • • • • • • • • 
Inetru.ments . . . . . . . . ·. . . . . . . • • • . • 
Statistical Treatment • • • • • • ••••••••• 
Summary ••••••• . . . . . . . . 
RESULTS OF THE STATISTICAL .ANALYSIS . . . . . . . . . . . 
School District A • . . . . . . . . . . 
School District B . • . 
School District c 
Summary . . . . • . . . . . . . . . . 
SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS 
• e • • • • • • 
1 
3 
4 
5 
5 
6 
6 
8 
8 
11 
17 
24 
26 
26 
27 
27 
30 
31 
33 
34 
46 
57 
70 
73 
Overview Cl • • • • • • • • • • • • • • • • • • • 13 
Findings " . . . . . . . . . . . . . . . . . 13 
Discussion of the Findings and Conclusions. • 75 
Recommendations for Further Study • • • • • • • 77 
SELECTED BIBLIOGRAP.HY eo•••••••o••o••••ooee 78 
iv 
Chapter 
APPENDIX A - OKLAHOMA ACCOUNTABILITY RESOLUTION • • . . . . 
APPENDIX B - FURTHER ACCOUNTABILITY REGULATIONS 
APPENDIX C - PHI DELTA KAPPA FORMS •••••••• . . . . . . . 
.APPENDIX D - QUESTIONNAIRE FOR REPRESENTATIVE COMMUNITY 
COMMITTEE • • • • • • • • • • • • • • • . . . . 
APPENDIX E - COMPOSITION OF THE COMMUNITY COMMITTEES 
IN SCHOOL DISTRICTS A, B, AND C •••• . . . . . . 
v 
Page 
84 
88 
90 
100 
103 
LIST OF TABLES 
Table 
I. Correlation of Median Ranks of the PDK Goal Statements, 
Ranked by Teachers and Community Members of School 
Page 
District A. • • • • • • • • • • • • • • • • 35 
II. Percentage Distribution of Goal Rankings by Teachers 
and Community Members in School District A. 36 
III. Correlation of Median Evaluation of School Performance 
on PDK Goal Statements as Reported by Teachers and 
Community Members in School District A. • • • • • 39 
IV. Percentage Distribution of Evaluation of School Per-
formance on PDK Goal Statements as Reported by 
~eachers in School District A • • • • • • • • • • 40 
v. Percentage Distribution of Evaluation of School Per-
formance on PDK Goal Statements as Reported by 
Community Members in School District A. • • • • • 41 
VI. Concerns About School Operation Expressed by Community 
Members in School District A. • • • • • • • • • • 42 
VII. Response to Reciprocal Accountability Items by Com-
munity Members in School District A 
VIII. School Involvement of Community Members in School 
. . . 44 
District A. • • • • • • • • • • • • • • • • 45 
IX. Correlation of Median Ranks of the PDK Goal Statements, 
Ranked by Teachers and Community Members of School 
District B. • . . . . • • . • • • • • . • • • . • 47 
x. Percentage Distribution of Goal Rankings by Teachers 
and Community Members in School District B. • . • 48 
XI. Correlation of Median Evaluation of School Performance 
on PDK Goal Statements as Reported by Teachers and 
Community Members in School District B. . • . . . . . 51 
XII. Percentage Distribution of Evaluation of School Per-
formance on PDK Goal Statements as Reported by 
Teachers in School District B • • • • • • • • • • 52 
vi 
Table 
XIII. Percentage Distribution of Evaluation of School Per-
formance on PDK Goal Statements as Reported by 
Page 
Community Members in School District B. • • • • • 53 
XIV. Concerns About School Operation Expressed by Community 
Members in School District B. • • • • • • • 54 
XV. Response to Reciprocal Accountability Items by Com-
munity Members in School District B 56 
XVI. School Involvement of Community Members in School 
District B. . • • . . . . . • . . • • . 58 
XVII. Correlation of Median Ranks of the PDK Goal Statements, 
Ranked by Teachers and Community Members of School 
District C. • • • • • • • • • • • • • • • • • • • 59 
XVIII. Percentage Distribution of Goal Rankings by Teachers 
and Community Members in School District C. • • • 60 
XIX. Correlation of Median Evaluation of School Performance 
on PDK Goal Statements as Reported by Teachers and 
Community Members in School District C • • • • • • 62 
xx. Percentage Distribution of Evaluation of School Per-
formance on PDK Goal Statements as Reported by 
Teachers in School District C • • • • • • • • • • 64 
XXI. Percentage Distribution of Evaluation of School Per-
formance on PDK Goal Statements as Reported by 
Community Members in School District C • • 65 
XXII. Concerns About School Operation Expressed by Com-
munity Members in School District C • • • 66 
XXIII. Response to Reciprocal Accountability Items by Com-
munity Members in School District C 68 
XXIV. School Involvement of Community Members in School 
District C • • • • • • • • • • • • • • • • • • • 69 
vii 
CHAPTER I 
INTRODUCTION 
Current literature and legislation pertaining to educational ac-
countability seems to be based on the assumptions that schools are not 
adequately reflecting the desires of parents and taxpayers, and tnat 
there is substantial dissatisfaction with the goals and performance of 
schools. Educational accountability laws have been passed in several 
states, including Oklahoma, and still more states have such legislation 
pending (35). In March, 1973, the Oklahoma State Legislature passed a 
statute requiring accountability of school districts for pupil perfor-
mance. School districts must comply with the planning and implementa-
tion of the accountability measures or risk the loss of state accredi-
tation and thereby loss of state aid for education. 
A CONCURRENT RESOLU~ION REQUESTING THAT THE STATE DEPARTMENT 
OF EDUCATION PROVIDE REGULATIONS WITHIN ITS ACCREDITATION PRO-
CESSES FOR THE IMPLEMENTATION OF AN EDUCATIONAL ACCOUNTABILITY 
PROGRAM; PROVIDING FOR A NEEDS ASSESSMENT; PROVIDING FOR A 
SYSTEMATIC PLAN FOR MEl!Il'ING STUDENT NEEDS: PROVIDING FOR ANNUAL 
EVALUATION; PROVIDING FOR TRAINING; AND DIRECTING DISTRIBUTION. 
(Enrolled House Concurrent Resolution No. 1027) See Appendix 
A for full text. 
Within an amendment to the Oklahoma accountability statut~, the 
legislature further emphasized that the primary purpose of accredita-
tion of the public schools is to insure that each child has the oppor-
tunity to. a quality educational program appropriate to his needs. The 
amendment required that each school district, in order to be eligible 
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for state accreditation, must initiate a system-wide needs assessment, 
specifically involving the community members and staff members of the 
school districts in assessing all curricular areas K-12. (Annual Bul-
letin for Elementary and Secondary Schools, No. 113-R. Appendix B) 
Therefore, educators at all levels of public education as well as 
community members will be working together in the planning and imple-
mentation of the accountability measure. Of special importance is the 
initial step of needs assessments to be accomplished by combined ef-
forts of school personnel, students and community members. Casey (11) 
has noted that the Oklahoma State Department of Education had taken 
part in needs assessments in the past to determine program needs; how-
ever, the emphasis now deals with learner needs. 
Needs assessments is defined as: 
that phase of accountability process dealing with the differ-
ence between 'what is' and what 'should be' in the learning 
outcomes of the educational operation. Identification of this 
discrepancy should provide for (a) identifying desired learner 
outcomes and (b) ascertaining the learner's current status 
with respect to that outcome (11, p. 2). 
To accomplish accountability requirements, many Oklahoma school 
districts are using the Phi Delta Kappa model. This modelwasdeveloped 
by the Northern California Program Development Center, using 18 goal 
categories of the California School Boards Association. The developers 
hive claimed that the 18 goal categories cover the curriculum areas 
which community members feel are important. In field tests which have 
been conducted on the 18 goals, few community members added other goals 
and the results have indicated that the 18 goals are considered to be 
worthy aims for education (60, p. 9). 
In April, 1972, Phi Delta Kappa took over the distribution of the 
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model. A year later, May, 1973, Phi Delta Kappa involved 60 represen-
tatives from 22 colleges and universities of the United States which 
had been selected as affiliated training institutions. These institu-
tions were "to act as service centers for school districts within their 
areas wishing to engage in this intensive goal-searching experience" 
(65, p. 29). Oklahoma State University is one of these service and 
distribution centers for the PDK model. 
Statement of the Problem 
Accountability is based, in part, on the assumptions that schools 
are not reflecting the goals which the community members feel are im-
portant, and that the performance of the schools is inadequate. As a 
part of the needs assessment phase of the implementation of account-
ability legislation in Oklahoma, teachers and community members will 
participate in the determination of educational goals and in the evalua-
tion of current performance of the schools on those goals. By examin-
ing the relationship between school goals identified as important by 
teachers and those identified by community members, this study~provides 
some indication as to how closely the two correspond. By measuring the 
relationship between teachers' evaluation of school performance, and 
that of community members, this study provides some indication of the 
extent to which these two groups agree in their perceptions of school 
performance. 
The goal ranking and performance evaluation process may not reveal 
all of the areas of concern which people have abou~ the operation of 
schools in their communities. Responses to the questionnaire dealing 
with parental concerns indicate concerns about schools which are not 
,4 
directly tied to educational. goals and performance of goals. 
Although reciprocity has been discussed in the literature, there 
are few empirical studies which measure attitudes of community members 
toward reciprocal accountability. This study provides some indication 
of the presence or absence of feelings of reciprocal accountabiHty ex-
pressed by community members. 
The purpose of this study was to determine if a relationship 
exists between rankings of educationa~ goals by teachers and community 
members, and if a relationship exists between performance of the schools 
on these goals as perceived by teachers and community members in three 
selected Oklahoma school districts. Additional informationwas ob-
tained from community members concerning !l,ttitudes about certain as-
pects of school operation, and accountability of school personnel and 
parents for pupil performance in school. 
QUestione for Study 
1. Is there a relationship between expressed goals of the 
teachers a.n:d·expressed goa:j.s of the community members? 
2o Is there a relationship between evaluations of school perfor-
mance on goals by teachers and community members? 
3o Do community members express concerns about discipline, fi-
nance, teachers, and the educational program in their schools? 
4. Do community members feel that parents have a responsibility 
to help improve the performance of pupils in their schools? 
5. To what extent have community members been involved with 
their schools in the past (prior to 1973-74), and what is the extent 
of their present involvement? 
5 
6. Is there a relationship between extent of involvement with the 
school and community members' expressed satisfaction with school 
operations? 
Assumptions 
The investigator made the following assumptions: (a) each school 
district superintendent will cooperate by selecting a representative 
community committee, (b) each school district ~uperintendent will fol-
low the outlined procedures in the Phi Delta Kappa model, (o) that the 
teachers and community members will answer honestly. 
Definitions 
Goals. Goals refer to eighteen goal statements on the Phi Delta 
Kappa Model Program for Community and Professional Involvement. Addi-
tional goals may be added by the respondents. 
Performance£! school. The performance of school refers to a rat-
ing of the eighteen goal statements on the Phi Delta Kappa Model Pro-
gram for Comrmini ty and Professional Involvement. Each goal is rated 
as: Not Enough Is Being Done; Fair, But.More Needs To Be Done; Leave 
As Is; Too Much Is Being Doneo 
Community member. The term community member will refer to ape~ 
son on a representative community committee selected under the di~~o~ 
tion of the sqhool district superintendent. 
Needs assessment. Needs assessment refers to the combined effort 
of school staff .and community members to determine a priority of goals 
for their schools, and a present evaluation of the performance of their 
schools. 
Limitations of the Study 
Certain limit.ations are inherent in the study. These include: 
(a) The findings of the study are li~ited to the three selected 
school district.a in Oklahoma. 
6 
(b) The three relatively small school districts may not fully 
reflect the conflicting goals. and demands of a school system in a la::rge 
urban areao 
(c) The primary emphasis of the study is placed on needs assess-
ment. Little or no emphasis has been placed on other ways in which 
the schools should be accountable. 
(d) There may not be a truly representative sample of community 
members in each school district. The researcher is dependent upon 
each district superintendent and the district task force committee to 
select a representative community committee. 
Summary 
The public schools have frequently been criticized for not ade-
quately reflecting the goals which their communities have for their 
schools, and that the schools' performance on these goals is inade-
quateo Although there is a large body of literature on educational 
accountability, most of it consists of theoretical discussion and com-
mentary, but contains little research to document the claims that pub-
lic schools are failing to reflect community expectations •. The imple-
mentation of recent accountability legislation in Oklahoma has provided 
an unusual opportunity to document the ranking of educational goals by 
teachers and community members and rating of school performance on the 
7 
goals by teachers and community members. 
This study sought to determine if a relationship exists between 
rankings of goals for the schools by teachers and community members, 
and if a relationship exists between performance of the schools on 
these goals as perceived by teachers and community members in three 
selected Oklahoma school districts. The study also included an exami-
nation of attitudes of community members toward certain aspects of 
school operation, and accountability of school personnel and parents 
for pupil performance in school. The generalizations should h•1imited 
to the three communities involved. Within each community, the re-
searcher was dependent upon the school district superintendent for the 
selection of a random sample of community members to serve on the ac-
countability committee. 
CHA.Pl'ER II 
REVIEW'OF SELECTED LITERATURE 
The purpose of this chapter is to review the important literature 
and empirical research of educational accountability. Thie review is 
presented under four headings entitled: (a) definitions of educational 
accountability, (b) movement toward accoµntability, (c) research and 
attitudinal polls, and (d) summary. 
Definitions of Educational Accountability 
In current educational literature, definitions of accountability 
range fromg 11when resources and efforts are related to results in Waye!!! 
that are useful for policy-making, resource allocation or compeneati~n,f 
(49, P• 194) to the 
guarantee that all students without respect to race, income, 
or social class will acquire the minimum school skills neces-
sary to take full advantage of the choices that accrue upon 
sucqessful completion of public schooling (59, p. J-1). 
Educational accountability has also been defined as 
the theory that teachers and school systems may be held,~-
sponsible for actual improvement in pupil achievement and 
that such improvement is measureable through tests of teacher 
effectiveness constructed by outside agencies (31, pp. 5-6). 
Using a system model, Lessinger (46, p. 8) treat~d accountability as 
"• •• an independent, unbiased review, feedback and report of effec-
tiveness; that is the extent to which an enterprise or a definable part 
of the enterprise achieves its directives.,, 
8 
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Common to the theory of educational accountability is the idea 
that educators are to be held responsible for educational outcomes (3). 
Therefore, if the schools are accountable for pupil performance, then 
all professional educators and supportive personnel within the system 
are responsible for their prescribed duties and are held accountable 
to superiors for results (53) (16). 
While some advocate that a certain minimum performance level for 
pupils be guaranteed by relating techniques to stated objectives (30), 
most emphasize the need for educational outcomes to be analyzed in 
terms of input measures such as: expenditures for professional staff 
and supportive personnel, equipment and facilities. Hyer (36) suggested 
that educational accountability is actually a management concept which 
involves agreement upon objectives, deciding upon the necessary input 
to achieve the opjectives, and then measurement of the output to see 
the degree to which the objectives were met. 
Most accountability models have a "product" base very similar to 
a business systems approach. Improvement in pupil performance is the 
product, and teachers and administrators are held accountable. Rhodes 
(61) proposed that a goal-directed management process permits both the 
present and the desired operation of the school to be viewed from a 
common perspective focussed on the learner. The education management 
process becomes a continuous information feedback mechanism which holds 
the educator accountable for doing something with the information pro-
vided. A policy of institutional accountability, therefore, can pro-
vide a management framework in which the process and the product can 
be perceived and dealt with together. 
Talmage and Ornstein (69), on the other hand, proposed an 
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interactional model in which several groups interact in the process of 
improving pupil performance, and are thereby held a~countable. The 
model takes into consideration the various responsibilities shared by 
educators, parents, students and community members in the development 
of the learning process of the children. They stated: "· •• differ-
ences in perceived roles and responsibilities can be reconciled, then 
through mutual consent, accountability roles can be more easily worked 
out among the concerned parties" (69, p. 221). Most accountability 
programs focus on one-party accountability, i.e., holding the prof es-
sional teaching personnel accountable to school boards and the public 
without reciprocity (6). However, those who claim. mutual ~ccountability 
argue that parents, elected officials, administrators, teachers and 
students must all share responsibility for improved pupil performance 
(51) (13) (69) (10). 
Among educators there is agreement that accountability implies 
"a more formal assignment of responsibility within the regulatory pro-
cess than currently is made" (70, p. 6). Duncan (20, p. 28) has sum-
marized the elements of educational accountability to include the 
following: 
1. It should measure program effectiveness based on stated 
real goal accomplishment in a time frame. 
2. It should report results on a multidimensional format 
to the interested public of the educational enterprise, 
b_oth ip,ternal and external. 
3. It should be a dynamic pro.cees that n:iakes the educational 
system more responsive to the needs of society and its own 
clientele. 
4. It should be related to comprehensive educational plan-
ning and show that the programs generated are economical in 
terms of opportunity costs. 
5. The system by which accountability is satisfied should be 
flexible enough to provide input to regenerate the system 
through constant, evaluation and feedback which serves as a 
guide to program formulation, revision o.r termination. 
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6. It should relate measurable educational goals to societal 
goals and should demonstrate common involvement in goal setting. 
Movement Toward Accountability 
This section of review presents the movement toward educational 
accountability from the last two decades. The following factors will 
be discussed: (a) public criticism, (b) federal influence, (c) na-
tional assessment, and (d) state influence. 
Public Criticism 
The impetus for educational accountability, particularly over the 
last two decadesj has come from a variety of sources. Common to all of 
the demands for accountability is the feeling that schools are not ade-
quately educating children (26) (25) (45). In the post-Sputnik era, 
the schools became the focus of blame for what many considered to be 
the technological failure of tpe United States (53). More recently, 
public perception of the failure of present schools has been shaped by 
such noted critics as: Martin Mayer (50) 1 John Holt (35) 1 Jonathan 
Kozol (42) and Charles Silberman (64). In addition, there have been 
community demands, particularly from minorities 1 that schools must be-
come more responsive and relevant to their needs (38) (26) (7). 
Morris (53) discussed two background factors which seem to under-
lie the increased emphasis on accountability. One, during times of 
flux and changing values 1 the public tends to scrutinize the institu-
tions of the family and schools more closely. Two, because parents 
12 
tod~ are better educated, they critically judge the learning of their 
children by personal experiences and by educational advancements pub-
licized through the media. 
Crises facing the school have bred uneasiness and dissatisfaction. 
Knoll (42) reviewed the five major crises facing education: (1) finan-
cial disparities of per pupil expenditure within states and counties, 
(2) deeply imbedded racism, (3) lack of progress toward stated goals, 
e.g. compensatory educationw (4) increasing voter rejection of school 
bond elections, and (5) t.he political crisis of who controls the 
schools. 
Federal Influence 
The Eighty-First Congress, in 1965, passed an important piece of 
compensatory education legislation. It was Title I, Financial Assis-
ta.nee to Local Educati.onal Agencies for the Education of Children of 
Low-Income Families and Extension of Public Law 874. An evaluative 
clause within that law required a yearly report of objective measurement 
of educational attainment in order to document program effectiveness. 
The law further stated: 
effective procedures will be adopted for acquiring and dis-
seminating to teachers and administrators significant, infor-
mation derived from educational research, demonstration, and 
similar projects, and for adopting, where appropriate, pro-
mising educational practices developed through such projects. 
(72, pp. 30-31) . 
The federal guidelines held the state educational agencies ac-
countable who in turn held local agencies responsible. Both input and 
output of programs were to be monitored. The federal requirement for 
documentation of achievement gains and program effectiveness in 
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compensatory programs encouraged education officials to institute simi-
lar accountability measures of local programs. 
In 1970, Title I of the Elementary and Secondary Education Act was 
amended to include mandates for accountability at all levels of program 
supervision--from the district superintendent to the teacher, students 
and parents of low-income families (25). With impetus from Title VIII 
of the Elementary and Secondary Act, performance conitracts were let in 
two discretionary programs: the Dropout Prevention Pl"'Ogram and the :Bi-
lingual Education Program (25) (731). Small grants were awarded to suc-
cessful applicants from agencies whose proposals fulfilled the follow-
ing selected criteria: (a) translate general goals into specific be-
havioral objectives, (b) collect baseline data on student performance 
to assess relationship of input to outputs, and performance levels to 
performance objectives (73). 
National Assessment 
National Assessment of Education may be considered a factor in the 
accountability movement in that it provided an attempt to document pre-
sent school attainment in ten subject areas against generally accepted 
educational objectives. A group of professional educators and laymen, 
in the summer of 1963, met to study the feasibility of establishing an 
educational censuso The Carnegie Foundation, in 1964, granted the nec-
essary funds to begin and appointed the Exploratory Committee on As-
sessing the Progress of Education (ECAPE). The tasks of the Explora-
tory Committee took four years, and the final report was issued July 1, 
1968. At that time National Assessment was seeking data in ten areas: 
reading, composition, mathematics, science, citizenship, social studies, 
career and occupational development, art, literature and music (71, 
PP• 1-2) • 
The National Assessment was guided by two basic purposes: 
to provide the lay public with census-like data on the edu-
cational levels of important sections of our population--data 
which furnish a dependable background of informational attain-
ments, the progress we are making, and the probl.ems we still 
face in achieving our educational aspirat.i.ons. 
the development of an informed audience t.o which scho.ol admini-
strators and teachers can re.port about local p.roblems and seek 
support for help that may be needed. (19, p. 8) 
During thedevelopmental stage of assessment and the assessment 
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itself, an important dialog between professional educators and lay citi-
zens was established. The attendant publicity of National Assessment 
aroused local interest in testing and in comparison of local school 
district results against those of others as a means of assessing 
strengths and weaknesses of the local programs. 
State Influence 
Partly in response to meeting requirements for federal monies and 
partly in response to political maneuvers by education critics and edu-
cation lobbyists, the state legislatures began enacting accountability 
measures. On the economic front, unions have long been negotiating 
contracts in the private sector, however only recently have unions (in-
eluding teachers') been negotiating in the public sector (43). The 
American Federation of Teachers, affiliated with AFL-CIO, urged mili-
tancy as a means to raise salaries for teachers. Their tactics and the 
resulting salary gains forced the National Education Association into a 
more militant stance. Because of existing tax policies, taxpayers have 
experienced the great burden of paying for the gains made by public 
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workerso Krause (43) suggested that it is not unreasonable for the 
public to demand greater accountability from educators in return for 
the improved salaries paid to them. 
Concern for fiscal accountability and economy may have spurred 
legislators in many states to sponsor legislation requiring l~:,;. 
school districts to use a management system, e.g., PPBS (34). Program-
ming 1 Planning, Budgeting System, which was originally designed for use 
in U. S~ space development and the Defense Department, has been widely 
used in government agencies and business. With modification, PPBS pro-
vides a means to begin cooperative planning between community members, 
professional educators, and the school board (4). 
PPBS focuses on the process of planning educational outcomes 
through the development of specific objectives. Programs are organized 
which will lead to the attainment of the objectives; the funds are sys-
tematically budgeted to aid the achievement of the objectives. Addi-
tional characteristics of PPBS are the inclusion of alternative plans 
to accomplish stated outcomes and long range planning (55) (56). 
Through analysis and evaluation of the school programs, PPBS can 
efficiently aid educators in the decision-making processes. The Ameri-
can Association of School Administrators in their official statement on 
accountability posit: 
We believe that the planning-budgeting-evaluating system or 
any of its counterparts--e.g. 1 the educational resource man-
agement system, the resource allocation decision-making sys-
tem, management by objectives and so forth - - can provide de-
cision makers with more and better information for planning 
programs and for choosing among the various ways to allocate 
resources to achieve the school system's objectives. (1, p. 25) 
. 
PPBS, the most prevalent system used in education, anticipates 
current accountability procedures through: needs identification, 
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definition pf goals and objectives, development of alternatives to 
reach the objectives, and selection of the most feasible program and 
its implementationo The preceding steps provide a basis for evaluation 
and justification of programs (5). 
In summary, many varied factors have contributed to the movement 
toward accountability. During the post-Sputnik years, much criticism 
was leveled at the schools for failing to meet high expectations. The 
minorities voiced their demands for education which was more responsive 
and relevant to their particular needs. Disparities of local support 
for schools, coupled with deeply imbedded racism, fanned the political 
question of who controls the schools·. In 1965, the federal government 
passed landmark educational legislation which was to provide compensa-
tory education for low-income families. The federal law contained re-
quirements for accountability documentation of local program effective-
nesso Subsequent legislation also contained such provisions. During 
the same period, the National Assessment sought to record present school 
attainment in ten basic areas and measure the performance against gen-
erally agreed-upon objectives. The attendant publicity of National As-
sessment fostered public interest in testing as a means for comparing 
progress of local school districts. In order to comply with the re-
quirement for federal education monies, the states began enacting ac-
countability measures. Within the states, major considerations were: 
finance, accountability and accreditation. With the recent advent of 
negotiation of public school teachers for salary increases, as well as 
demands from other public workers, taxpayers were reeling under a tre-
mendous burden. Educational accountability became a visible means of 
relating expenditures to programs. In several states, the management 
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system PPBS was also mandated. 
Research 
Research dealing with accountability has generally been presented 
in the form of (a) state or local reports of introduction and/or imple-
mentation of accountability measures, (b) doctoral dissertations, and 
(c) attitudinal polls. In this section, doctoral dissertations and 
attitudinal polls toward educational accountability will be reviewed. 
Doctoral Research 
Several st~dies sought perceptions of various school and community 
groups in defining accountability (40) (15) (9) (74) (52) (23). 
Edwards (23) found that in general teachers, principals, superinten-
dents, school board chairmen and county commission chairmen were in 
favor of some form of educational accountability. In a study to deter-
mine the relationship between perceptions of teachers and administrators 
toward accountability, Kiamie (40) found that teaohers and administra-
tors perceived most accountability items similarly. The teachers 
tended to support the idea that educational accountability would indi-
cate to community members the school's concern for effectiveness (74). 
The teachers in the study by Wolfe (74) took a neutral position when 
asked if accountability could be a means to assure greater pupil achieve-
ment~ while the teachers in the study by Kiamie (40) responded that in-
creased teacher participation in educational decision-making would en-
hance pupil achievement. Dallaville (15) reported that the majority of 
teachers and department chairmen said "no" to the question: "Can 
teachers be validly and realistically evaluated in terms of their 
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students' progress?" However, the majority of board members, princi-
pals and district-wide administrators responded affirmatively (15). 
Concerning the assignment of responsibility for accountability, 
teachers, principals, superintendents, school board chairmen and county 
commission chairmen believed that responsibility should be shared rather 
than assigned to,one special group; they believed that most of the re-
sponsibility should be borne by those who come in direct contact with 
the students (23). In terms of who should assume the greatest degree 
of responsibility for pupil performance, the teachers placed the par-
ents with primary responsibilit~; students next; then teachers; admini-
strators; with board members last (74). For the planning of an account-
ability program, teachers felt they should have primary input; admini-
strators, second; parents, third; students, fourth; outside experts, 
fifth; and board members, sixth (74). Edwards (23) found substantial 
support for involvement of parents, teachers and students for a suc-
cessful accountability program. 
As to evaluation of school programs, both teachers and administra-
tors felt that students should be given a role, but were hesitant about 
extending student participation to include evaluation of teachers and 
admi~istrators (40). Burns (9) concluded that accountability should 
focus on learning output in relation to cost, and should include dis-
closure techniques. Parents and teachers iagreed more strongly than ad-
ministrators and students that schools should provide evidence that the 
instructional program is motivationally effective (52). Teachers were 
in greater agreement than administrators, students and parents that 
school officials should disclose specified instructional costs to in-
terested citizens. However, parents were more permissive regarding the 
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release of instructional information and general access to records (52). 
There was significant: difference among the groups (principals, teachers, 
superintendents» school board chairmen, and county commission chairmen) 
' in response to the statement: "Parents and the general public should 
not be supplied with detailed evaluation results of student performance 
in the local schools" (23). In general, there appeared to be a ten-
dency for a larger percentage of the groups who were less involved with 
classroom activities to disagree or strongly disagree. 
In regard to which elements of accountability schools should be 
accountable for, a large majority of respondents in Edward's (23) 
study indicated that the schools should be.accountable for student per-
formance including the development o~ marketable skills and in planning 
careers. Furthermore, they believed that appropriations should be 
based on whether program objectives were met. They did, however, re-
ject the cencept of merit raises for teachers, performance contracts 
and voucher plans~ 
Accountability should be rewarded with accreditation (23).. Indeed, 
a definite trend toward tieing accountability to accreditation has been 
detected (49). As the state education agencies incorporate account-
abi1.ity into accreditation, the agencies tend to assume a greater lead-
ership role for improving public education. Martin (49) concluded that 
the accountability movement could provide opportunity for the state 
educational agencies to exercise positive leadership in assisting local 
school districts to become more "accountable" for quality education. 
He further stated that the state department of education should be di-
rectly involved in helping districts meet accountability demands. 
Eurns 1 (9) study yielded the·following conclusions concerning the state 
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department of education (Colorado): (a) there existed a lack of exper-
tise and need for i~plementation assitance in the state, (b) there ex-
isted a financial need for implementation and operation from the state 
and, ( c) the state department of education will be requested to provide more 
assistance than their present available resources. Thus, while there were 
challenges for the state departments of education to assume, new oppor-
tunities existed for greater leadership in the improvement of education. 
Attitudinal Polls 
An important assumption of .the advocates of accountability is that 
there is widespread diss~tisfaction with the schools. Indeed, a 1970 
Gallup poll found th~t 67 percent of the adults surveyed favored "a 
system that would hold teache:rs and administrators more accountabl'e for 
the progress of students" (66). Yet the extent of dissatisfaction re-
mains unclear. A Harris poll (32) showed that 71 percent of the par-
' ents polled were satisfied with the high school their children attended. 
Al though there are f.ew available empirical studies which document com-
munity satisfaction or dissatisfaction with their schools, the public 
polls and surveys do provide useful information concerning public at-
titudes toward education. 
The National ·Edu.cation Association (57) conducted a national poll 
of teachers concerning their attitudes toward performance contracting, 
merit pay, and the voucher system. . In response to the question: "Do 
you . think public school teachers should be paid according to the 
achievement of their pupils?", 88 percent replied that they did no.t 
favor the practice. The same group indicated disapproval of voucher sys-
terns and performance contracting. The study concluded":that public school 
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teachers did not feel that competition for money should apply to 
education. 
In a public opinion poll in November, 1966, adults were asked if 
they were satisfied or dissatisfied, on the whole, with the education of 
their children. The national figures were: 74 percent satisfied and 
18 percent dissatisfied. This finding compared with the 1963-1965 
surveys which revealed that 73 percent of the adults were satisfied 
while 22 percent indicated dissatisfaction (29). 
In the 1973 poll, the public was asked if the general attitude to-
ward public schools in the local community had become more favorable 
or less favorable. Parents of public school children indicated 42 per-
cent more favorable; 31 percent less favorable •. Of the educato~s; 39 
percent indicated that their attitudes had become more favorable, while 
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41 percent reported less favorable attitudes (24, pp. 154-155)· The 
educators were fairly eveniy divided between those whose views toward 
the schools had become more favorable and those whose views had become 
less favorable. Parents who had children ~n the public schools reported 
more favorable views while ·those with no children in public school held 
less favorable views (24). 
Another question within the same poll concerned comparison: "As 
you look on your own elementary and high school education, is it your 
impression that children today get a better - or worse - education than 
you did?" (24, p. 170). Sixty-one percent of the entire sample answered 
that their children today get a better education compared to 20 percent 
who felt their children's education was inferior to that which they re-
ceived (24, p. 17). For those who felt that the quality of education 
had greatly improved, the following reasons were given (in order of 
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mentions): (a) wider variety of subjects offered, (b) better facili-
ties/equipment, (c) better teaching methods, (d) better qualified 
teachersw and (e) equal opportunities for all students (24, p. 170). 
Parent accountability, as opposed to teacher, school, or pupil 
accountability, was explored in the 1971 Gallup poll. - The question 
was stated as follows: 
When some children do poorly in school, some people place 
the bl.ame on the children, sorhe on the children' s home life, 
some on the school, and some on the te.achers. Of course, all 
of these things share the blame, but where would you place the 
chief blame? (24, p. 94) 
Fifty-four percent of the adults responded that the enild's home life 
was the chief cause of poor pupil performance. Only 14 percent named 
children, 8 percent teachers, and 6 percent the school (24, p. 94). 
To further explore parent accountability, a follow-up question was 
asked. The adults were ask~d if they favored monthly parent meetings 
to find out what parents could do at home to encourage improvement of 
their child's behavior and interest in school. Eighty-one percent of 
all adults favored the idea, and 80 percent of the parents favored the 
idea (24, po 95). This high percentage of support for parent account-
ability revealed a cooperative role of parents with the schools. 
The following two surveys (1972, 1973) included the same question 
concerning who had the chief blame for pupil failure. The majority for 
each year felt that the child's home was the chief cause. However, an 
additional question in the 1972 poll revealed that only 37 percent of 
the public school parents had attended any meeting during the school 
year in which the major topic was how parents could help improve child-
ren's behavior and interest in school. Sixty-one percent reported that 
they had not attended any meeting during the school year which dealt 
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with that subject (24, p. 147). According to the 1972 poll, even 
though a majority of public school parents indicated their willingness 
to attend monthly meetings to help improve their children's behavior 
and interest in school, only 37 percent of the parents attended any 
meeting de~ling with this subject. 
Several pertinent questions regarding education were included in 
the 1968 American National Election Study (67): (a) interest in school 
board actions, (b) voting in school bond elections, (c) participation 
in local school activities, and (d) teacher power. When asked if they 
had taken part in any local school matters or activities within the 
last two years, less than 21 percent of the respondents replied posi-
tively •. Only 48 percent indicated average, moderately high or very 
high interest in school board decisions, while 55 percent indicated 
that they had voted in at least one election having to do with schools. 
This study portrayed a picture of low to moderate interest and partici-
pation in the schools by citizens. 
In looking at the parental role of preparing children for the fu-
tures Gallup found in June, 1967, 48 percent of the parents felt they 
did a good job, while 39 percent felt they did a poor job (27). In 
the same poll, the adults were asked "Do you think the public schools 
generally do a good job or a poor job of preparing children for the 
future?" Seventy-one percent indicated that the schools were doing a 
good job, while only 19 percent felt the schools were not doing a good 
job (27). According to the regional analysis of data, the Midwest 
generally rated education more highly than the national figures. 
The data from the 1970 Gallup poll indicated a change in public 
opinion toward the evaluation of quality of public schools. The report 
stated: 
Up to this point in history, the majority of citizens have 
been quite will,ing to .take the word of the school board 
and of the teachers and the administrators that the schools 
are doing a good job. (66) 
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However, in response to the question: "Would you like to see the stu-
dents in the local schools be given national tests so that their edu-
cational achievement could be compared with students in other communi-
ties?" 75 percent said yes; 16 percent said no. The response seemed to 
show that the public desired to have more objective information about 
the school's educational programs. Even though the 1970 Gallup poll 
revealed that the public had "high regard" for the schools, and a be-
lief that education provides a path to success, a new mood was detected 
(66). 
In 1970, the public listed the ten major problems facing their 
schools as: (1) discipline, (2) integration/segregation, (3) finance, 
(4) teachers, (5) facilities, (6) dope/drugs, (7) curriculum, (8) par-
ents: lack of interest, (9) transportation, and (10) school board 
policies (66, p. 16). 
During the period 1969-1973, discipline was named as the major 
problem four out of five years. In 1971, inadequate financial resources 
placed first on the list. According to the analysis of the demographic 
inf Q~~'\:i,qn, parents of public school children tended to be less con-
cerned about pupil discipline than adults who had little or no involve-
ment with the schools (24). 
Summary 
Among the various definitions of educational accountability, there 
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is agreement that educators should measure program effectiveness 
against stated educational goals, and that a more formal assignment of 
responsibilities within the educational system is required. Several 
factors have contributed to this nationwide movement toward account-
ability. Public critic ism and the failure of national programs to 
reach their stated goals have fueled the fire. With the push from the 
federal government for effective evaluation of federally funded educa-
tional programs. and the impact of National Assessment of Education, 
state governments have enacted legislation requiring accountability of 
local school districts in order to receive state and federal monies 
and accreditation. In many of these same states, the form is also man-
dated, i.e., Programming, Planning, Budgeting System. Professional 
education groups and citizen lobbies are involved in the basic issues 
of accountability& Who controls the schools?· To whom should the 
schools be accountable? 
Recent research has focused on further definition of accountability 
and identification of factors which vitally concern the school. In 
general, teachers, administrators, board members, parents and students 
support the concept of accountability, but differ in regard to evalua-
tior, of pupil progress, access to records, and degree of accountability. 
Polls conducted by Gallup have shown that even though the majority of 
Americans have "high regard'' for the schools, more information is now 
desired by the public in order to judge the quality of current educa-
tional programs of the schools. Today's better educated parents want 
objective standards with which to measure pupil progress and efficient 
accounting for money expended for the-ir schools. 
CH.APl'ER III 
Mm'HOD AltD DESIGN 
Population and Si;.mple 
The population for this study was drawn from three Oklahoma school 
districts which were differentiated by (a) geographic location, and (b) 
the number of teachers per school d~strict. A list of school districts 
usillt$ the PDK model was obtained frQm the OSU-PDK Goals and Objectives 
Program at Oklahoma State University. Using the above criteria, elimi-
nating the smallest school districtij, three school districts were se-
lected. It should be noted that eaQh of the three school districts was 
studied separately. Demographic da~a from the community members was 
used to determine the representativ~ness of the community committees 
that were selected. 
Each community committee was s~lected according to guidelines pro-
posed by the school district superintendent and the district task force 
committee for accountability. Within the Phi Delta Kappa model there 
were suggested methods for selecting representative community members 
for the community committee. The r~searcher was dependent upon the 
superint~ndent and the district tas~ force committee for the selection 
of a representative committee. 
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Procedures 
Teachers 
The teachers were administered the Individual Q2!!. Rating Sheet. 
The rank:in&" of the 18 goals by the teachers was used as the professional 
base for educational priorities. The teachers were also administered 
the Individual Rating ..2f the Level .2.f Performance .2.f Current School~-
grams. The rating of current school performance by the teachers was 
used as the professional base for evaluating the school performance on 
the 18 educational goals. 
Community Members 
The community members were administered the Individual .Q2!.!. Rating 
Sheet. The rankings of the 18 goals by the community members were used 
for correlation with the rankings of the 18 goals by teachers. The 
community members were administered the Individual Rating .2.f ,!h! Level 
.2f Performance .2f Current School Programs. A separate questionnaire 
was also administered to the community members after the two Phi Delta 
Kappa forms were completed. This questionnaire covered the areas of: 
(a) concerns about school operations, (b) reciprocal accountability, a 
measure of responsibility which parents may feel that they have for the 
improvement of school, (c) a school participation measure which asks 
community members about past and present involvement with school, and 
(d) demographic information about the respondents. 
Instruments 
Three instruments were used in this study. They were: Eh!. Delta 
Kappa Indiv~dual Q2!!. Ratigg Sheet,~ Delta ~pa Individual aating 
.2f the Level E.f. Performance£! Current School P::re1rams, and QM!f;tion-
naire f.2!: Representative Community Committ6e. 
Phi Delta Kappa Individual Goal Rating Sheet 
The Individual .Q2!1 Rating Sheet was ~leted by bo;th the teach-
ers and the community members. The ratings of the 18 goals by teachers 
and community members were used to check similarity or dissimilarity in 
the priority of goals. 
Phi Delta Kappa Individual Rating of the 
Level of Performance 
~· Delta Kappa Individual Rating E.f. the Level E.f. Performance was 
administered to the teachers and community members. This form c.onsisted 
of the 18 ioal statements and categories for rating them on a scale 
from 1-15. The categories are: Extremely Poor (1-3), Poor (4-6), Fair, 
But More Needs to Be Done~(7-9), Leave As Is (10-12), and Too Much Is 
Being Done (13-15)· 
Questionnaire for Representative Community 
Committee 
The Qu.estionnaire !£.!: Representative Community Committee, developed 
by the researcher, was a four part instrument covering (1) concerns 
about school operation, (2) reciprocal accountability, (3) a measure of 
involvement with the school, and •(4) demographic data from the respon-
dents. Based on a review of the literature concerning educational ac-
countability, the questions were designed to gain-information outside 
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the ~oal rating and performance rating of the PDK model. 'l'tie, question-
naire was revised to incorporate suggestions of the doctoral committee. 
It was administered.to a seminar of doctoral students in education to 
check the validity and clarity of the items. Subsequently the instru-
ment was pretested with a community group involved in needs assessment 
similar to the three groups used in the study. From the pretest it was 
determined that items were easily understood, marked quickly, and con-
venient to score. 
In part one of the questionnaire community members were asked to 
respond to six statements dealing with concerns about school operations, 
selecting answers which approximated their opinions. The responses pro-
vided information about areas (outside the PDK goal ranking and perfor-
mance rating) which community members felt needed improvement. 
In the second part of the questionnaire community members responded 
to seven statements dealing with reciprocal accountability of teachers 
and community members by selecting answers which approximated their 
opinions$ The responses provided information as to how the community 
members felt toward the concept of accountability for pupil performance. 
In part three, the community members were asked to indicate p~st 
and present involvement with the school by checking appropriate cate-
gories. Responses to this item provided information about past and pre~ 
sent involvement, or noninvolvement, of community members in the school 
program. 
In part four, the community members were asked to provide bio-
graphical information in four different categories. This data was used 
to assess the representativeness of the community committees. 
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Statistical Treatment 
Spearman rank order correlation was used to measure the relation-
ship be~ween the expressed goals of teachers and the expressed goals of 
community members. Spearman rho was appropriate because it measures 
the degree of correlation between two sets of ranked data (12, p. 214). 
The correlations were accepted as significant at the .05 level. Acor-
rection factor for tied ranks was used as described in Edwards (22, pp. 
426-.429). 
Pearson product moment correlation was used to measure the rela-
tionship betwee~ perceived school performance as rated by teachers and 
by community members. The median evaluation of each rank was used as. 
the basic data for the correlation. Pearson product moment correlation 
(4) was selected because it is used to determine the degree of associa-
tion between two sets of paired numbers (8, p. 152). The correlations 
were accepted as significant at the .05 level. 
Data for questions three through five of the study are presented 
in tabular form using percentages. 
The original intention was to test the relationship between com-
mu.ni ty members' involvement or noninvol vement with the school and 
their satisfaction or dissatisfaction with school operations. Phi co-
efficient was to be used to measure this relationship. However, there 
were too few community members who were not involved with the school, 
past or present, to make such a test meaningful. The responses toques-
tion six are presented in tabular form showing numbers in each category 
of involvement. 
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Summary 
The purpose of this study was to determine if a relationship 
exists between goal ranking for the schools by teachers and community 
members, and if a relationship exists between performance rating of 
these goals by teachers and community members. Additional information 
was sought from community members toward certain aspects of school oper-
ation, and accountability of school personnel and parents for pupil per-
formance in school. 
The three Oklahoma school districts were selected from a list of 
districts using the Phi Delta Kappa Model for Community and Professional 
Involvement. The three communities were differentiated by geographical 
locati9n and number of teachers per school district. Within each school 
district, a representative community committee was selected under the 
direction of the superintendent. The community members and teachers of 
each school district were administered~ Delta KaPJ>a Individual .Q.2!! 
Rating Sheet, and ~ Del ta Kappa Individual Rating .2f .!h!. ~ .2f 
Performance .2f Current School Programs. The community members of each 
representative committee were also given the Questionnaire f2.!: Repre-
sentative Community Committee. 
Spearman rank order correlation was used to determine the rela-
tionship between the expressed goals of the teachers and the community 
members. To determine the relationship between perceived school per-
formance as rated by the teachers and the community members, Pearson 
product moment correlation was used. Data from the Questionnaire f2.!: 
Representative Community Committee was presented in tabular form using 
frequency percentages. Question six for study was deleted because 
there were too few community members who were not involved with the 
school. 
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CHAPTER IV 
RESULTS OF THE STATISTICAL .ANALYSIS 
The population for this study consisted of three Oklahoma school 
districts which differed in geographical locations and number of teach-
ers and students. From each population, a representative sample of 
community members was selected under the direction of the school dis-
trict superintendent. Two school districts used random selection of 
community members; the largest school districts used a stratified ran-
dom selection. In two of the school districts, the total number of 
teachers participated in the goal ranking and performance rating of 
goals; however, in the largest school district, a completely randomized 
sample of teachers was selected. 
Within each of the three school districts, the superintendent had 
a tenure of more than five years, and school bonds had successfully 
passed during the last five years. This evinced some stability in the 
administrative leadership and public support of the schools. 
The results of the statistical analysis are presented in this 
chapter. Each question for study is repeated and the findings will 
follow. Question six of the study was deleted because of numbers too 
small for statistical analysis. The question was: "Is there a rela-
tionship between extent of involvement with the schools and the commun-
ity members' expressed satisfaction with school operations?" Complete 
tables of biographical information from the community members appears 
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in Appendix E. The findings will be presented in the followi:ng se-
quence: School District A, School District B, School District C, and 
summary. 
School .District A 
School district A, the largest of the three in the study, had ap-
proximately 6,000 students and 327 teachers. Oil refining was the main 
industry of this medium sized Oklahoma town. This school district 
chose a stratified random sample of sixty community members in order to 
insure inclusion of ethnic members, educators, students, and former 
students. A completely randomized sample of sixty teachers was selected 
to participate in;the study. 
The community committee of school district A was 47 percent male 
and 53 percent female. They reported the highest level of education 
attained in the following percentages: some high school, 8; high.school 
' graduate, 8; some college, 23; college graduate, 55; trade or business 
school, 5. The occupation, acco.rding to the head of household, in-
eluded the following percentages: business and. professional, 47; cleri-
cal and sales, 18; farm, 5; sk:illed labor, 11'; and students, 13. It 
I 
appeared that the committee membership was skewed in favor of the col-
lege educated, and the business and p;r-ofessional persons. 
Question 1. Is there a relationship between expressed goals of 
the teachers and expressed goals of the community members? 
Table I showed the correlation of median ranks of PDK goal state-
ments by teachers and community members. There was a high and positive 
relationship between the rankings by both groups (r~ = .8978). 
Table II allowed for closer inspection of ranking of goals by 
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TABLE I 
CORRELATION OF MEDIAN RANKS OF TEE PDK GOAL 
STATEM!NTS, RANXED BY TEACHERS AND 
COMMUNITY MEMBERS OF SCHOOL 
DISTRICT A 
Goal Teachers Community Members 
Number Median Rank Median Rank 
1 3 6.5 3 6.5 
2 2 10.0 2 12.0 
3 2 10.0 2 12.0 
4 5 1.0 4 2.5 
5 2 10.0 2 12.0 
6 3 6.5 3 6.5 
7 i 15.0 1 17.0 
8 3 6.5 3 6.5 
9 1 15.0 . 1 17.0 
10 1 15.0 2 12.0 
11 4 3.0 3 6.5 
12 1 15.0 1 17.0 
13 1 15.0 2 12.0 
14 1 15.0 2 12.0 
15 1 15.0 2 12.0 
16 4 3.0 4 2.5 
17 3 6.5 4 2.5 
18 4 3.0 4 2.5 
N = 57 N = 61 
r = .8978* s 
p <_.01 
*Corrected for ties 
See Appendix C for goal ranking procedure. 
Goal 
Number 
1 
2 
3 
4 
5 
6 
1 
8 
9 
10 
11 
12 
13 
14 
15 
16 
17 
18 
TABLE II 
PERCENTAGE DISTRIBUTION OF GOAL RANKINGS 
BY TEACHERS A;ND·coMMUNITY MEMBERS IN 
SCHOOL l>ISTRICT A 
·Rankings* 
Teachers Community Members 
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Low 'Low Medium · Hi~h · Medium 
-% 
•' 
% % % 
12.28 
49.12 
35.09 
5.26 
24.56 
10.53 
63.16 
10.53 
54.39 
38.60 
10.53 
56.14 
47.37 
43.86 
40.35 
5.26 
5.26 
7.02 
63.16 
42.11 
54.39 
36.84 
56.14 
61.40 
26.32 
6L40 
35.09 
49.12 
49.12 
40.35 
47.37 
49.12 
45.61 
36.84 
42.11 
35.09 
N = 57 
24~56 
8.77 
10.53 
57.89 
19.30 
28.07 
10.53 
28.07 
10.53 
12.28 
40.35 
3.51 
5.26 
7.02 
14.04 
54.39 
52.63 
57.89 
11.48 
31.15 
39.34 
1.64 
36.07 
8.20 
59.02 
14.75 
50.82 
55.74 
6.56 
83.61 
59.02 
50.82 
50.82 
6.56 
11.48 
4.92 
54.10 
50.82 
47.54 
22.95 
52.46 
44.26 
36.07 
45.90 
36.07 
37.70 
39.34 
11.48 
34.43 
39.34 
39.34 
37.70 
40.98 
32.79 
N = 61 
*RaJ,lkings = Low (o.,;.1) Medium (2-3) High (4-5) 
; 
34.43 
18.03 
13.11 
75.41 
11.48 
47.54 
4.92 
39.34 
13.11 
6.56 
52.46 
4.92 
6.56 
9.84 
9.84 
55.74 
44.26 
62.30 
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teachers. The majority of teachers named the following goals as being 
of high priority: 
4. Develop skills in reading, writing, speaking, and listening; 
16. Develop pride in work and a feeling of self-worth; 
18. Gain a general education. 
The majority of teachers ranked three goals low in priority: 
7. Understand and practice the skills of family living; 
9. Develop skills to enter a specific field of work; 
12. Learn how to use leisure time. 
Table II provided a summary of ranking of goals by community mem-
bers. Differing slightly in their ranking of the top goals, the major-
ity of community members listed high priority goals as: 
4. Develops:kills in: reading, writing, speaking, and listening; 
11. Develop a desire for learning now and in the future; 
12. Develop pride in work and feeling of self-worth; 
18. Gain a general education. 
Goals ranked low in priority by- a majority of community members were: 
7. Understand and practice the skills of family living; 
9. Develop skills to enter a specific field· of work; 
10. Learn how to be a good manager of money, property and 
resources; 
12. Learn how to use leisure time; 
13. Practice and understand the ideas of health and safety. 
14. Appreciate culture and beauty in the world; 
15. Gain information needed to mak:19_ job selections. 
The majority of community members included seven goals in the low (0-1) 
category while the teachers named only three for that category. 
Question 2. Is there a relationship between evaluations of school 
' performance on goals by teachers and community members? 
Table III presented the correlation of median evaluation of school 
performance on goal statements by teachers and community members. The 
relationship was high and positive (r = .7359). This correlation was 
higher than that achieved in either of the other two school districts. 
Summaries were presented of the percentage distributions of evalu-
ation of the school performance in Tables IV and v. These two tables 
allowed a closer comparison of the rating.of school performance by 
teachers and community members. The two groups were quite similar. 
Only items 9 and 12 produced a difference of 15 or more percentage 
points, with more community members than teachers rating these goals 
as satisfactorily performed. 
Question~. Do community members express concerns about disci-
pline, finance, teachers, and the educational program in their schools? 
Table VI showed the responses to part one of the questionnaire 
dealing with concerns about school operation. In response to the 
question: "Overall, how well do you think your schools are doing in 
meeting the needs of children in this community?" 53 percent replied 
that the schools were doing an adequate job and 40 percent, excellent. 
The community members also expressed sati'sfaction with the teachers. 
Eighty-three percent of the sample felt that teachers were doing an 
adequate to excellent job. Generally the community members revealed 
strong satisfaction with the operation of their,schools. To the ques-
tion, "How well does your school communicate to community members 
about its academic program?" 48 percent responded fair to poor, indi-
eating need for improvement. Item six showed that 78 percent of the 
Goal 
Number 
1 
2 
3 
4 
5 
6 
7 
8 
9 
10 
11 
12 
13 
14 
15 
16 
17 
18 
TABLE III 
CORRELATION OF MEDIAN EVALUATION OF SCHOOL 
PERFORMANCE ON PDK GOAL STATEMENTS AS 
REPORTED BY TE.ACHl!mS AND COMMUNITY 
MEMBERS IN SCHOOL DISTRICT A 
Median Evaluation 
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Teachers Community Members 
9 9, 
10 10 
9 9.5 
9 9 
9 9 
9 9 
10 10 
9 9 
9 10 
9 9 
9 8 
10.5 ll 
1d 10 
11 10 
9 9 
9 8 
9 8 
10.5 10 
N = 60 N = 60 
r = .7.359 
p ( .01 
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TABLE IV 
PERCENTAGE DISTRI:BUTION OF EVALUATION OF 
SCHOOL PERFORMANCE ON PDK GOAL STATE-
M!INTS AS REPORTED :BY TEACHERS 
IN SCHOOL DISTRICT A 
'", 
Goal Performance Evaluation 
Number I II III IV v 
% % % % % 
1 o.oo o.oo 5.00 63.33 31.66 
2 1.66 1.66 8.33 31.66 56.66 
3 o.oo 1.66 6.66 41.66 50.00 
4 o.oo o.oo 20.00 43.33 36.66 
5 o.oo 3-33 8.33 43.33 45.00 
6 o.oo 1.66 11.66 . 51.66 35.00 
1 3.33 5 .• oo 11.66 30.00 50.00 
8 1.66 o.oo 10.00 56.66 31.66 
9 o.oo o.oo 10.00 41.66 45.00 
10 5.00 1.66 8.33 48.33 36.66 
11 o.oo 1.66 13.33 51.66 33.33 
12 13.33 3.33 5.00 30.00 48.33 
13 3.33 o.oo 1.66 40.00 55.00 
14 3.33 1.66 1.66 28.33 65.00 
15 5.00 1.66 8.33 43.33 41.66 
16 o.oo 0.00 23.33 50 •. 00 26.66 
17 ·1.66 3.33 16.66 58.33 20.00 
18 o.oo 1.66 3.33 21.66 73.33 
N = 60 
I. Too Much is :Being Done 
II. Extremely Poor 
III. Poor 
Iv. Fair, More Needs to be Done 
v. Leave as is 
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T.A:sLE V 
PERCENTAGE DISTRIBUTION OF EVALUATION OF SCHOOL 
PERFOlllfABCE ON PDK GOAL STATEMENTS AS 
REPORTED BY COMMUNITY MEMBERS IN 
SCHOOL DISTRICT A 
Goal Performance Evaluation 
Number I II III IV v 
% % % % % 
1 o.oo o.oo 3-33 56.66 40.00 
2 1.66 5.00 10.00 33.33 50.00 
3 o.oo 1.66 3.33 45.00 50.00 
4 o.oo o.oo 13.33 43.33 . 43.33 
5 o.oo o.oo 5.00 48.33 46.66 
6 o.oo o.oo 16.66 56.66 26.66 
1 6.66 5.00 15.00 23.33 50.00 
8 1.66 1.66 20.00 43.33 33.33 
9 3.33 o.oo 10.00 23.33 63.33 
10 3.33 5.00 21.66 30.00 40.00 
11 o.oo 8.33 10.00 55.00 26.66 
12 16.66 3.33 ·3.33 13.33 63.33 
13. 6.66 3.33 10.00 21.66 58.33 
14 6.66 3.33 5.00 25.00 60.00 
15 o.oo 5.00 11.66 40.00 43.33 
16 o.oo o.oo 20.00 60.00 20.00 
17 1.66 3.33 11.66 61.66 21.66 
18 1.66 1.66 1.66 36.66 58.33 
N = 60 
I. Too Mu.ch is Being Done 
II. Extremely Poor 
III. Poor 
IV. Fair, More Needs to be Done 
v. Leave as is 
TAELE VI 
CONCERNS AEOUT SCHOOL OPERATION EXPRESSED BY 
COMMUNITY MEMBERS IN SCHOOL DISTRICT A 
Statement 
Number 
Concern Expressed 
1. Overall, how well do you think your schools 
are doing in terms of meeting the needs of 
children in this community? 
2. How well do you think teachers in your 
schools are doing their job? 
3. How would you rate pupil discipline in 
your schools? 
4. How would you rate the extracurricular program 
provided for the children in your schools? 
5. How well does your school communicate to com-
munity members about its academic program? 
6. How well do you think that the schools are 
using the tax monies available to them? 
Excellent Adequate Fair 
40.00 
18.33 
18.33 
66.66 
16.66 
38.33 
N = 60 
53.33 
20.00 
33.33 
40.00 
6.66 
10.00 
28.33 
10.00 
38.33 
15.00 
Poor No Answer· 
o.oo 0.00 
o.oo 
3.33 o.oo 
3.33 o.oo 
10.00 o.oo 
6.66 o.oo 
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sample was satisfied with the school's use of tax monies. 
Question 4. Do community members feel that parents have a re-
sponsibility to help improve the performance of pupils in their schools? 
Table VII presented the responses of community members to recipro-
cal accountability statements. Seventy-five percent felt that parents 
should have more say about school matters such as teacher selection and 
retention. A majority of the respondents agreed with the statements 
that parents should participate in (a) the determination and enforce-
ment of school rules for pupil behavior, and (b) in the determination 
of school curriculum. The community members were fairly evenly divided 
over the matter of holding administrators and teachers more accountable 
to the public. for academic performance of pupils. Forty-one percent 
agreed with the statement, while 47 percent disagreed. However, 72 
percent disagreed that administrators and teachers should be held more 
accountable for the behavior of pupils in school. The community mem-
bers overwhelmingly supported the ideas of (a) giving time and assis-
tance to improve the educational program, and (b) of assuming parental 
responsibility for the behavior of their children in school. 
Question 5. To what extent have community members been involved 
with their schools in the past (prior to 1973-74), and what is the ex-
tent of their present involvement? 
Information concerning involvement of community members with the 
schools was presented in Table VIII. Of the sixty community members, 
only eight persons had not been involved with the schools in the past 
or during 1973-74• The two most prevalent activities were: (a) as-
sistance in school projects, and (b) membership in parent-teacher or-
ganization. The community members of school district A had the highest 
TABLE VII 
RESPONSE TO RECIPROCAL ACCOUNTABILITY ITEMS BY 
COMMUNITY MEMBERS IN SCHOOL DISTRICT A 
Statement 
Number 
1. Parents should have more say about what goes on within the school 
on matters such as teacher selection and retention. 
2. Parents should have a part in determining and enforcing school 
rules for pupil behavior. 
3. Parents should have a part in determining the curriculum of the 
school. 
4. Teachers and administrators.should be held more accountable to 
parents and the community for the academic performance of 
pupils in the schools. 
5. Parents and/or community members should be willing to give time 
and assistance to the school when it will help improve the 
educational program. 
6. Teachers and administrators should be held more accountable for 
the behavior of pupils in school. 
7. Parents shoul4 be held accountable for the behavior of their 
children in school. 
Agree 
20.00 
58.33 
51.66 
41.66 
93.33 
25.00 
88.33 
N = 60 
Response 
Disagree 
75.00 
38.33 
46.66 
1.66 
71.67 
6.66 
No 
Opinion 
5.00 
· 3.33 
3.33 
ll.66 
5.00 
3.33 
5.00 
., 
... 
TA:BLE VIII 
SCHOOL INVOL VEMJIN'f OF- COMMmfIT-Y MEMBERS 
IN SCHOOL DISTRICT A 
Type 
·Member of Parent-Teacher 
Organization 
Officer of Parent-Teacher 
Organization 
Participated in Parent-
Teacher Conferences 
Room Moth.er 
Volunteer.,Aide 
Assisted in School Projects 
Total Involved in Past or Present 
Total Non-Involved in Past or Present 
48.33 
31.67 
38.33 
40.00 
15.00 
50.00 
N ... 60 
45 
Present 
%' 
36.p7 
13.33 
25.00 
ll.67 
10.00 
10.00 
86.67 
13.33 
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percentage of community involvement with the assistance in school pro-
jects, and the highest overall percentage of community involvement with 
the schools. 
School District B 
School district B, smaller in population, size and wealth than 
school district A, was a consolidated rural district. The two major 
industries in the area were oii production and agriculture. The stu-
dent population was approximately 950, and the number of teachers was 
62. 
The community committee of school district was 41 percent male 
and 59 percent female. They reported the highest level of education 
attained in the following percentag:es: grade school, 4; some high 
school, 19; high. school graduate, 26; some college, 11; college gradu-
ate, 11; and trade or business school, 22. The occupations, according 
to the head of household, included the following percentages: business 
and professional, 30; c+erical and sales, 11; farm, 22; skilled labor, 
26; non-labor force, 4; and students, 7. It appeared that the commun-
ity committee was representative of school district B. 
Question lo Is there- a relationship between expressed goals of 
the teachers and expressed goals of the community members? 
The correlation of median ranks of PDK goal statements by teach-
ers and community members were shown in Table IX. There was a high and 
positive relationship of rs= .8001 
Table X provided for closer inspection of prioritization of goals 
by teachers and community members. The majority of teachers in school 
district B chose three ~oals as being of high priority. The goals 
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TABLE IX 
CORRELATION OF llEDI:AN·RANKS·OF .. THE PDK GOAL 
"STATEMENTS, .RANKElYJ3Y-TEACHERS AND 
COMMUNITY MEMBERS OF SCHOOL 
DISTRICT :B 
Goal Teachers Community Members 
Number Median Rank Median Rank 
1 4 3.5 3 5.5 
2 2 10.0 2 12.0 
3 1 15.5 2 12.0 
4 5 1.5 5 LO 
5 1 15.5 2 12.0 
6 3 6.0 2 12.0 
7 1 15.5 2 12.0 
8 4 3.5 3 5.5 
9 2 10.0 2 12.0 
10 2 10.0 2 12.0 
11 3 6.0 3 5.5 
12 1 15.5 1 17.5 
13 2 10.0 2 12.0 
14 1 15.5 1 17.5 
15 1 15.5 2 12.0 
16 3 6.0 3 5.5 
17 2 10.0 4 2.5 
18 5 1.5 4 2.5 
N = 54 N = 41 
r = .8001* S 
p < .01 
*Corrected for ties 
See Appendix C for goal ranking procedure. 
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"T:Al3LE X 
-x'ERCEN'I'AGE l>ISTRilmTION OF.· -OOA.L RANKINGS 
BY TEACBIRS ilD.OOMMUNITY MEMBERS IN 
SCHOOL DISTRICT B 
Goal . Rank:i:es:s* . 
Nuµiber Teach.ere, Communitl Members Low Medium Hi~h Low Medium Hilh % % % % 
1 9.26 46.30 44.44 14.63. 29.27 56.10 
2 46.30 37.04 16.67 48.78 26.83 .24. 39 
3 42.59 53.70 3.70 51.22 34.15 14.63 
4 1.85 27.78 70.37 12.20 12.20 75.61 
5 27.78 57.41 14.81 56.10 36.59 7.32 
6 24.07 50.00 25.93 29~27 31.71 39.02 
1 38.89 50.00 11.11 56.10 2~.27 14.63 
8 3.70 51.85 44.44 31.71 17.07 51.22 
9 38.89 50.00 14.81 31.71 41.46 26.83 
10 40.74 51.85 7.41 48.78 34.15 17.07 
11 18.52 53.70 21~18 24.39 31.71 43.90 
12 59.26 33.33 7.41 . 63.41 21.95 14.63 
13 38.89 53.70 7.41 46.34 46.34 7.32 
14 55.56 35.19 9.26 65.85 24.39 9.76 
15 44.44 46.30 9.26 51.22 34.15 12.20 
16 n.11 62.90 25.93 21.95 51.22 26.83 
17 9.26 35.19 55.56 7.32 46.34 46.34 
18 16.67 25.93 57.41 14.63 17.07 68.29 
N = 54 N = 41 
*Rankings= Low {0-1) Medium { 2-3) High (4-5) 
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were: 
4. Develop skills in reading, writing, speaking, and listening; 
17. Develop good character and self-respect; 
18. Gain a general educat.ion. 
The following four goals were ranked low in priority by a majority of 
teachers a ., 
., 
2·. Learn how to respect and get along with people who think, 
dress and act differently; 
12. Learn to use leisure time; 
14. Appreciate culture and beauty in the world; 
15. Gain information needed to make job selections. 
The majority of community members ranked three goals high in 
priority. These goals were: 
1. Learn ~ow to be a good citizen; 
8. Learn to respect and get along with people with who we work 
and live; 
18. Gain a general education. 
A majority of community members ranked six goals low in priority as 
compared to three goals ranked low by the teachers. Those goals 
ranked low by community members were: 
3. Learn about and try to understand the changes that take place 
in the world; 
5. Understand and practice democratic ideas and ideals; 
7. Understand and practice the skills of family living; 
12. Learn how to use leisure time; 
14. Appreciate culture and beauty in the world; 
15. Gain information needed to make job selections. 
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Question 2. Is there a relationship between evaluations of school 
performance on,goals by teachers and comnnmity members? 
c Table XI presented the correlation of median evaluation of school 
performance by teachers and community members. The relationship was a 
moderate but positiver= .4315. Of all three school districts, this 
correlation on performance on goals was the lowest. 
The differences in rating were presented in summary tables of per-
centage distributions of evaluation (Tables XII and XIII). Community 
members tended to rate as satisfactorily performed those goals which 
they had ranked low in priority. None of the eighteen goals received 
a satisfactory rating by a majority of the teachers, while four goals 
were rated as satisfactory by a majority of the community members. In 
the category I, "Too Much Is Being Done," some community members placed 
two of the goals, whereas teachers placed seven goals in this category. 
The community members rated the performance of most of the goals in 
categories III, IV and V, while the teachers used all five categories. 
Question 3. Do community members express concerns about disci-
pline, finance, teachers, and the educational program in their schools? 
Table XIV presented frequency distributions of community concerns 
toward school operation. Sixty-three percent of the community members 
felt that the schools were meeting the needs of children adequately, 
and 7 percent felt the schools were doing an excellent job. Likewise, 
78 percent of the community members responded that the teachers were 
doing an adequate to excellent job. However, there was some criticism 
evident in statement three. The responses were fairly evenly divided 
~· . '
between those who felt that pupil discipline should be improved and 
those who felt that pupil discipline was adequate or excellent. 
Goal 
Number 
1 
2 
3 
4 
5 
6 
1 
8 
9 
10 
11 
12 
13 
14 
15 
16 
17 
18 
TABLE XI 
CORRELATION OF .MEDIAN EVALVATION ·oF SCHOOL 
PERFORMANCE ON PDK GO.At STATEMENTS AS 
REPORTED BY TEACHERS AND COMMUNITY 
MEMBERS IN SCHOOL DISTRICT B 
Median Evaluation 
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Teachers Community Members 
8 9 
9 10 
8 9 
9 9 
9 10 
8 9 
8 10 
9 9 
8 9 
8 9 
8 9 
9 9 
9 10 
9 10 
8 ' 8 
8 9 
1 9 
9 9 
N = 54 N = 31 
r = .4315 
p (.05 
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TABLE XII 
PERCENTAGE DISTRIBUTION OF EVALUATION OF 
SCHOOL PERFORMANCE ON PDK GOAL STA~ 
MENTS AS REPORTED BY TEACHERS 
IN SCHOOL DISTRICT B 
Goal Performance Evaluation 
Number I II III IV· v 
% %: % % % 
1 o.oo o.oo 14.04 56.14 29.82 
2 o.oo 1. 75- 10.53 49.12 38.60 
3 1.75 L75 14.04 57.89 24.56 
4 o.oo 1.75 12.28 45.61 40.35 
5 o.oo l. 75 10.53 50.88 36.84 
6 o.oo 3.50 21.05 49.12 26.32 
1 1. 75 3.50 24.56 35.09 35.09 
8 o.oo 7.01 14.04 40.35 38.60 
9 o.oo o.oo 29.82 45.61 24.56 
10 1. 75 5.26 26.32 47.37 19.30 
11 0.00 o.oo 29.82 52.63 17.54 
12 5.26 l. 75 19.30 31.58 42.11 
13 1.75 l. 75. 3.50 49.12 43.86 
14 o.oo 5.26 19.30 31.58 43.86 
15 o.oo o.oo 17.54 50.88 31.58 
16 1.75 5.26 14.04 63.16 15.79 
17 l. 75 1.75 29.82 52.63 14.04 
18 o.oo o.oo 10.53 45.61 43.86 
N = 54 
I. Too Much is Being Done 
II. Extremely Poor 
III. Poor 
IV. Fair, More Needs to be Done 
v. Leave as is 
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"TK.BLE XIII 
PERCENTAGE DISTRIBUTION OF EVALUATION OF SCHOOL 
PERFORMANCE ON PDK GOAL STATEMENTS AS 
REPORTED BY COMMUNITY MEMBERS IN 
SCHOOL DISTRICT B 
Goal Performance Evaluation 
Number I II III IV v 
% % %" % % 
1 o.o o.o 9.68 48.39 41.94 
2 o.o 6.45 12.90 29.03 51.61 
3 0.0 6.45 6.45 41.94 45.16 
4 o.o 3.23 12.90 35.48 48.39 
5 3.23 3.23 6.45 35.48 51.61 
6 o.o o.o 12.90 64.52 22.58 
7 o.o 9.68 16.13 22.58 51.61 
8 o.o 3.23 6.45 51.61 38.71 
9 o.o 3.23 16.1j 48.39 32.26 
10 o.o 3.23 19.35 45.16 32.26 
11 o.o 3.23 - 9.68 54.84 32.26 
12 3.23 o.o 19.35 32.26 45.16 
13 o.o o.o o.o 29.03 70.97 
14 o.o 3.23 6.45 45.16 45.16 
15 o.o 6.45 :)..9.35 38.71 35.48 
16 o.o o.o ,12. 90 61.29 25.81 
17 o.o o.o 9.68 70.97 19.35 
18 o.o o.o o.o 64.52 35.48 
N = 31 
I. Too Much is Being Done 
'II. Extremely Poor 
III. Poor 
IV. Fair, More Needs to be Done 
v. Leave as is 
TABLE XIV 
CONCERNS ABOUT SCHOOL OPERATION EXPRESSED BY 
COMMUNITY MEMBERS IN SCHOOL DISTRICT B 
Statement 
.Num~"'-
Concern Expressed 
1. Overall, how well do you think your schools 
are doihg in terms of meeting the needs of 
children in this community? 
2. How well do you think teachers in your 
schools are doing their job. 
3. How would you rate pupil discipline in 
your schools? 
4. How would you rate the extracurricular program 
provided for the children in your schools? 
5. How well does your school,communicate to com--
lIIUllity members about its academic program? 
6. How well do you think that the schools are 
using the tax monies available to them? 
Excellent Adequate Fair 
11.11 
48.15 
14~a1 
N = 27 
· 37 .• 04 
37.04 
48.15 
22.22 
44.44. 
11.11 
Poor No Answer 
o.oo 
o.oo o.oo 
o.oo 
o.oo 
o.oo 
o.oo o.oo 
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Dissatisfaction was expressed in regard to school communication to the 
public about the academic program. Sixty-three percent rate the school 
fair to poor on this item. 
Qu.estion4. Do community members feel that parents have a respon-
sibility to help improve the performance of pupils in their schools? 
Table XV showed the frequency distributions of responses of com-
muni ty members toward reciprocal accountability. The majority of commun-
i ty members disagreed. with'''the ,etat,ement that parents should have more say 
about teacher selection and retention; however, they gave strong sup-
port to the remaining statements. In terms of accountability, the com~ 
munity members felt that parents should (a) participate in determining 
school rules for pupil behavior, (b) participate in school curriculum, 
and (c) willingly assist the school to improve its educational program. 
Ninety-three percent of the community members felt that parents should 
be accountable for the behavior of their own children in.school. 
Sixty-three percent felt that teachers and administrators should be 
held more accountable to parents and the community for the academic 
I 
performance of pupils. On the other hand, 67 percent also agreed that 
teachers and administrators should be held more accountable for the be-
havior of pupils in school. Thus, while the community members indi-
cated they wanted to have more input to the school system, with the 
exception of teacher selection and retention, they strongly agreed that 
teachers and administrators should be held more accountable for aca-
demic performance and behavior of pupils in school. 
Question 5. To what extent have community members been involved 
with their schools in the past (prior to 1973-74), and what is the ex-
tent of their present involvement? 
TABLE XV 
RESPONSE TO RECIPROCAL ACCOUNTABILITY ITEMS BY 
COMMUNITY MEMBERS-IN SCHOOL DISTRICT B 
Statement 
Number 
1. Parents should have more say about what goes on within the school 
on matters such as teacher selection and retention. 
2. Parents should have a part in determining and enforcing school 
rules for pupil behavior. 
3. Parents should have a part in determining the curriculum of the 
school. 
4. Teachers and administrators should be held more accountable to 
parents and the conununity for the academic performance of 
pupils in the schools. 
5. Parents and/or community members should be willing to give time 
and assistance to the school when it will help improve the 
educational program. 
6. Teachers and administrators should be held more accountable for 
the behavior of pupils in school. 
7. Parents should be held accountable for the behavior of their 
children in school. 
• 
Agree 
74.07 
70.37 
66.66 
88.89 
66.67 
92.59 
N = 27 
Response 
Disagree 
62.96 
25.93 
22.22 
3.70 
22.22 
3.70 
No 
Opinion 
7.41 
o.oo 
7.41 
7 .41 . 
11.11 
3.70 
VI 
O'\ 
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Information concerning involvement of community members with the 
school was presented in Table XVI. Seventy percent of the sample had 
been involved in some type of school activity prior to and/or during 
the 1973-74 year. Community members had participated in more school 
activities in the past than during the current year. The two most pre-
valent activities were (a) parent-teacher conferences and (b) assist-
ing in school projects. 
School District C 
School district C was centered in a small agricultural community. 
The consolidated district had approximately 743 students and 40 
teachers. 
The Qommunity committee of school district C was 32 percent male 
and 68 percent female. They reported the.highest level of education 
attained in the following percentages: grade school, 3; some high 
school, 8; high school graduate, 27; some college, 30; college graduate, 
22; trade or business school, 11. The occupations, according to the 
~,4 ~~ household, included the following percentages: business and 
professional, 19; clerical and sales, 19; farm, 5; skilled labor, 30; 
unskilled labor, 11; non-labor force, 3; students, 11. It appeared 
that the community committee was representative of school district c. 
Question 1. Is there a relationship between expressed goals of 
the teachers and expressed goals of the community members? 
Table XVII showed the correlation of median ranks of PDK goal 
statements by teachers and community members. The relationship was a 
high and p9sitive rs= .8696. 
Table XVIII allowed for closer inspection of ranking of goals. by 
TABLE XVI 
SCHOOL INVOLVE?4ENT OF COMMU'NITY MEMBERS 
IN SCHOOL DISTRICT B 
Type 
Member of Parent-Teacher 
Organization 
Officer ef Parent-Teacher 
Organizatiori 
Participate~ in Pa.,...t-
Teacher Conferences 
Room Mother 
Volunteer Aide 
Assisted in School Projects 
Tota:}. Involved in Past or Present 
Total Non-Involved in Past or Present 
25.93 
11.il 
33.33 
i8.52. 
18.52 
33.33 
N = 27 
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Prese.nt 
% 
14.81 
o.oo 
22.22 
3.70 
11.11 
18.52 
70.37 
29.63 
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TABLE XVII 
CORRELATION OF MEDIAN RANKS OF THE PDK GOAL 
STATEMENTS, RANKED BY TEACHERS AND 
COMMUNITY MEMBERS OF SCHOOL 
DISTRICT C 
.Goal Teachers Community Members 
Number Median Rank Median Rank 
1 3 7.0 3 5.5 
2 2 12.5 2 12.0 
3 2 12.5 2 12.0 
4 4 2.0 4 1.5 
5 2 12.5 2 12.0 
6 3 7.0 3 5.5 
1 1 17.5 1 17.5 
8 4 2.0 3 5.5 
9 2 12.5 2 12.0 
10 2 12.5 2 12.0 
11 3 7.0 3 5.5 
12 2 12.5 l 17.0 
13 2 12.5 2 12.0 
14 2 12.5 1 17.0 
15 1 17.5 -2 12.0 
16 4 2.0 3 5.5 
17 3.5 4.5 4 1.5 
18 3.5 4.5 3 5.5 
N = 32 N = 41 
r = .8696* s 
p ( .01 
*Corrected for ties 
See Appendix C for goal ranking procedure. 
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TABLE XVIII 
PERCENTAGE DISTRIBUTION OF GOAL RANKINGS 
BY TEACHERS .AND.• COMMUNITY MEMBERS IN 
SCHOOL DISTRICT C 
Goal Ranki:2S:s* 
Number Teachers Cormnunitl Members Low Medium Hi~h Low Medium Hi~h % % % % 
l 12.50 75.00 12.50 9.76 53.66 36.59 
2 34.38 50.00 15.63 31. 71 51.22 9.76 
3 40.63 46.88 12.50 17.07 75.61 7.32 
4 3.13 25.00 71.88 2.44 36.59 60.98 
5 15.63 78.13 6.25 39.02 51.22 9.76 
6 15.63 56.25 28.13 19.51 34.15 46.34 
7 59.38 37.50 3.13 63.41 34.14 2.44 
8 o.oo 3.1 .• 25 .68.75 12.20 78.05 31.71 
9 37.50 53.13 9.38 36.59 48.78 14.63 
10 46.88 50.00 3.13 34.15 58.54 7.32 
11 9.38 59.38 31.25 7.32 48.78 43.90 
12 46.88 46.88 6.25 78.05 19.51 2.44 
13 46.88, 50.00 3.13 36.59 56.lO 7.32 
14 46.88 46.88 .6.25 68.29 24.40 7.32 
15 56.25 37.50 6.25 21.95 56.10 21.95 
16 o.oo 43. 75 56.25 7.32 63.41 29.27 
17 3.13 46.88 50.00 2.44 46.34 51.22 
18 15.63 34.38 50.00 14.63 36.59 48.78 
N = 32 N = 41 
*Ranlc~ngs = Low (0-1) Medium (2-3) High (4-5) 
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teachers and community members. The majority of teachers named the 
following goals as being of high prioritya 
4. Develop skills in reading, writing, speak:ing, and listening; 
8. Learn to respect and get along with people with whom we work 
and live; 
16. Develop pride in work and a feeling of self-worth; 
17. Develop good character and self-respect; 
18. Gain a general education. 
The following two goals were ranked low in priority by a majority of 
the teachers: 
7. Understand.and practice. the skills of family living; 
15. Gain information needed to make job selections. 
The majority of community members ranked two goals high in 
priority: 
4. Develop skills in reading, writing, speaking, and listening; 
17. Develop good character and self-respect. 
The following three goals were ranked low in priority by a majority of · 
the community members: 
7. Understand and practice the skill$ of famil7 living; 
12. How to use leisure time; 
14. Appreciate culture and beauty in the world. 
Question 2. Is there a relationship between evaluations of school 
performance on goals ~y teachers an~ community members? 
·- I 
Table. XIX presented the correlation of median evaluations of 
school performance by teachers and community members. The relationship. 
was moderate and positive (r = .5835). c·ommunity members generally 
rated performance higher than did teachers. Only for number 15, "Gain 
' 
Goal 
Number 
1 
2 
3 
4 
5 
6 
7 
8 
9 
10 
11 
12 
13 
14 
15, 
16 
17 
18 
TABLE XIX 
CORRELATIOJ OF MEDIAN EVALUATION OF SCHOOL 
PERFORMANCE ON PDK GOAL STATEMENTS AS 
REPOR'fED BY TEACHERS AND COMMUNITY 
MEMBERS IN SCHOOL DISTRICT C 
:Median Evaluation 
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Teachers · Comruni·ty Members 
8 9 
8.5 9 
8.5 10 
9 9 
9 9 
8 8 
9.5 11 
8 9 
9 10 
9 10 
7 8 
9 11 
10 10 
10 10 
Hr·· 9 
8 8 
7 9 
9 9 
N = 32 N = 37 
r • .5835 
p < .01 
information needed to make job selections," did the community members 
rate performance lower than the teachers did. 
Summaries of the ratings of performance on goals by teachers and 
community members were presented in Tables XX and .XXI. A majority of 
teachers indicated three goals were performed satisfactorily while a 
majority of community members indicated tha~ seven goals were satis-
factorily performed. Seventy-eight percent of the community members 
felt that the school's performance on goal 11 was poor; 11 percent 
rated performance extremely poor. This goal pertained to the desire 
for learning now and in the future. On the.same goal, the teachers 
rated the school's performance as fair, 53 percent; poor, 31 percent; 
and extremely poor, 3 percent. 
Question 3. Do community members express concerns about disci-
pline, finance, teachers, and the educational program in their schools? 
Table XXII presented the responses of community members toward 
concerns about school operation. The findings can be summarized as 
follows. In response to the question: "Overall, how well do you think 
your schools are doing in terms of meeting the needs of children in 
this community?" 70 percent of the sample answered adequate to excel-
lent •. Seventy-nine percent felt that the extracurricular programs pro-
vided by the schools were adequate to excellent. However, on the four 
concerns a majority of community. members expressed dissatisfaction. On 
pupil discipline, 57 percent felt that improvement was rieeded; 19 per-
cent felt that much improvement was needed. Seventy-two percent ex-
pressed the opinion that the schools do not adequately communicate to 
the community about the academic program. Two areas received criticism, 
although the responses were more evenly divided. Fifty-one percent felt 
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TABLE XX 
PERCENTA9,E DISTRIBUTION OF EVALUATION OF 
SCHOOL PERFORMANCE ON PDK GOAL STATE-
MENTS AS REPORTED BY TEACHERS 
IN SCHOOL DISTRICT C 
Goal Performance Evaluation 
Number I II III IV v 
W' % % % % 
1 o.oo o.oo 9.38 75.00 15.63 
2 o.oo 3.13 15.63 43.75 37.50 
3 o.oo 3.13 28.13 37.50 31.25 
4 o.oo 3.13 12.50 56.23 28.13 
5 o.oo o.oo 18.75 43.75 37.50 
6 o.oo 3.13 28.13 50.00 18.75 
7 3.13 3.13 12.50 34.38 46.88 
8 o.oo 3.13 25.00 65.63 6.25 
9 o.oo o.oo 3.13 50.00 46.88 
10 o.oo 6.25 15.63 31.25 46.88 
11 o.oo 3.13 31.25 53.13 12.50 
12 3.13 3.13 12.50 43.75 37.50 
13 3.13 o.oo 6~~:. 25.00 65.63 
14> o·~oo 12.50 12.50 21.88 53.13 
15- o.oo 3.13 15.63 25.00 56.25 
16 o.oo 3.13 28.13 53.13 15.63 
17 o.oo o.oo 28.11 68.75 3.13 
18 o.oo ·o.oo 3.13 50.00 46.88 
---N = 32 
1. 'Too -'Milch is Being Done 
II. Extremely P9or 
III. Poor 
IV. Fair, More leeds to be Done 
v. Leave as is, 
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T.AELE XII 
PERCENTAGE DISTRIBUTION OF EVALUATION OF SCHOOL 
PERFORMANCE ON,PDK GOAL STATEMENTS AS 
REPORTED BY COMMUNITY MEMBERS IN 
SCHOOL DISTRICT C 
Goal Performance Evaluation 
Number I II III IV v 
&· % % % % 
1 o.oo 5.41 2.70 43.24 48.65 
2 o.oo 2.70 8.11 43.24 45.95 
3 2.70 o.oo 2.70 37.84 56.76 
4 2. 70 o.oo 5.41 54.05 37.84 
5 o.oo 2.70 0.00 48.65 48.65 
6 o.oo o.oo 13.51 59.46 21.62 
7 8.11 o.oo 2.70 24-32 59.46 
8 o.oo 2.10 8.11 48.65 40.54 
9 o.oo 2.70 8.11 35.14 54.05 
10 2.70 o.oo 13.51 32.43 51.35 
11 0.00 o.oo 10.81 78 •. 38 10.81 
12 16.22 o.oo 5.41 16.22 62.19 
13 o.oo o.oo 10.81 35.14 54.05 
14 5.41 o.oo 10.81 24.32 59.46 
15 2.70 5.41 8.11 43.24 40.54 
16 2.70 2.70 16.22 59.46 18.92 
17 2.70 o.oo 18.92 59.46 18.92 
18 2.70 o.oo 13.51 59.46 18.92 
N = 37 
I. Too Much is Being Done 
II. Extremely Poor . 
III. Poor 
IV. Fair, More ~eeds to be Done 
v. Leave as is 
TABLE XXI! 
CONCERNS ABOUT SCHOOL OPERATION EXPRESSED13Y 
COMMUNITY _MEMBER$ ~N SCHOOL DISTRICT C 
Statement Concern Expressed 
Number Excellent Adequate Fair 
~ % % 
1. Overall, how well do you think your schools 10.81 59.45 29.72 
are doing in terms of meeting the needs of 
children in this community? 
2. How well do you think teachers in your 10.81 35.14 51.35 
schools are doing their job. 
3. How would you rate pupil discipline in ;,- ·2. 70 8.11 56.76 
your schools? 
4. How would you rate the extracurricular program 29.73 48.65 21.62 
provided for the children in your schools? 
5. How well does your school communicate to com- 2.70 27.02 56.26 
munity members about its academic program? 
6. How well do you think that the schools are 10.81 37.84 45.95 
using the tax monies available to them? 
N = 37 
Poor No Answer 
% % 
o.oo o.oo 
2~70 o.oo 
18.92 0.00 
o.oo o.oo 
16.22 2.70 
5.41 o.oo 
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that teachers were doing a fair job compared to 35 percent who felt 
that teachers were doing an adequate job. Opinion was evenly divided 
over the issue of the schools' use qf tax. monies. Forty-n;i.ne percent 
indicated the.schpols were using the tax monies satisfactorily, while 
· 51 percent indicated dissatisfaction'. with the schools' use of tax 
. ' 
monies. 
Question 4. Do community members feel that parents have a respon-
sibility to help improve the performance of pupils in their schools? 
Table XXIII showed the responses of community members toward re-
ciprocal accountability statements. Fifty-four percent of the sample 
responded that parents should have more say on school matters such as 
teacher selection and retention. The majority of respondents did not 
support statements 02 and 3 which dealt with parental participation in 
(a) determination of school rules for pupil behavior and (b) determina-
tion of school curriculum. Community members strongly agreed that 
teachers and administrators should be held more accountable for acade-
mic performance of pupils, and for the behavior of pupils. Commu.nity 
members overwhelmingly (95 percent) expressed willingness to assist 
the school in 1the improvement of the educational program. Eighty-four 
percent of the respondents held parents to be accountable for the be-
havior of their own children in school. 
Question 5. To what extent have community members been involved 
with their schools in the past (prior to 1973-74), and what" is the ex-
tent of their present involvement? 
Table XXIV presented information about past and present involve-
ment in school activities by community members. Of thirty-seven r~-
spondents, only eight had not participated in a.rzy school activities 
TABLE DITII 
RESPONSE TO RECIPROCAL ACCOUNTABILITY ITEMS BY 
COMMUNITY MEMBERS IN SCHOOL DISTRlCT C 
Statement 
Number 
1. Parents should have more say about- what goes on within the 
on matters .such as teacher selection and retention. 
school 
2. Parents should have a part in determining and enforcing school 
rules for pupil behavior. 
3. Parents should have a part in determining the curriculum of the 
school. 
4. Teachers and administrators should be held more accountable-to 
parents and the community for the academic performance of 
pupils in the schools 
5. Parents and/or community members should be willing to give time 
and assistance to the school when it will help improve the 
· educational program. 
6. Teachers and administrators should be held more accountable for 
the behavior of pupils in school. 
7. Parents should be held ac.c.ountable f.or the-behavior of their 
children in school. 
Agree 
% 
54.05 
45.96 
32.43 
67.57 
94.59 
72.97 
83.78 
N = 37 
Response 
Disagree 
% 
37.84 
45.96 
21.62 
18.92 
10.81 
No 
Opinion 
% 
8.11 
o.oo 
21.62 
10.81 
8.11 
5.41 
°' (X) 
SCHOOL .INVOLVEMENT ·,oF ··cOMMtfflITY MEMBERS 
IN SCHOOL DISTRICT C 
Type 
Member of Parent-Teacher 
Organization 
Officer of Parent-Teacher 
Organization 
Participated in Parent-
Teacher Conferences 
Room Mother 
Volunteer Aide 
Assisted in School Projects 
Total Involved In Past or Present 
Total Non-Involvement Past or Present 
*Organization not funct'ioning. 
Past 
% 
13.51 
* 
43.24 
13.51 
8.11 
37.84 
N = 37 
Present 
% 
* 
* 
37.83 
2. 70 
13.51 
27.03 
78.38 
21.62 
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prior to or including the 1973-74 school year. There seemed to have 
been slightly more participation in school activities in the past. It 
should be noted, however, that the·parent-teaoher organization was not 
operative this year. The most p:J:>evalent types of' school involvement 
werei (a) parent-teacher conferences and (b) assistance in school 
projects. 
Summary 
The purpose of' this study was to determine how similar were teach-
ere and oomn:nmity members on ranking of' goals for their schools, and 
ratings of' performance on those goals. Also examined were attitudes 
of community members toward certain aspects of' school operation, and 
accountability of' school personnel and parents for pupil performance 
in school. 
In each of the three school districts, a high and positive oorre-
lation was'found between the ra,nking of' educational 'goals by teachers 
and community members. Likewise, a moderate to high correlation was 
found for each of the school districts between the rating of perfor-
ma.nee on these goals by teachers and community members. Even though 
the correlations between the goal rankings of teachers and community 
members were high, there were interesting variations of' rankings among 
' the three school districts. School district A had a high and positive 
correlation, while school districts Band Chad moderate and positive 
correlations. The community memQers tended to rate performance higher 
than teachers on most of' the goals. 
Community members expressed concerns about school operation. 
General criticism was expressed toward the schools' communication to 
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the public about the academic program. Another major criticism had to 
do with pupil discipline in the sphools. The community members of 
school districts Band C .indicated a large amount of dissatisfaction 
with pupil discipline. The areas of greatest satisfaction with school 
! . 
operation were: (a) general/ agre,ement that schools were meeting the 
I . 
needfi;! of the children in the' community, and, (b) general approval of -the 
extracurricular p~.ogram of the school~. Community members of school 
l 
district C expressed a large amount of dissatisfaction with (a) the job 
teachers·were·doing in their schools, and (b) moderate disapproval of 
the schools' use of ta:x: monies. Community members 9f school districts 
A and B strongly approved of the job teachers were doing in their 
schools, and the schools' use of ta:x: monies~ 
· Commimi ty members e:x:press.ed thei.r opinions to~a~d. · ~e.c:iprocal . ac-
countability statements.· Two statements were ove~whelmingly suppqrted 
' I, 
by all three community groups. 'Fhese statements concerned: (a) paren.:.. 
· tal willingness to give time and assis~~ce to help improve the educa-
tional program, and· (b) parental acepun;ta.bili ty for the behav·ior of 
their children .in school. 'l;'he majority of oommunity·mf!mbe!rs in sohool 
' '. ' ' ' I O : 
districts A.and B disagreed with the stat1:1ment that parents should have 
. i ' 
more of a say on teacher selection and retention, whereas a majority of 
i ! r . i· . . 
community members in schodi dir::itrict C a.g:r;eed with the st'?-tement. . On 
the· matter of parental input in determination of school rules . for ·puP,il' 
behavior, community members in school districts A and B supported the' 
. ! 
idea, while community members in school district C rejected it~ On a 
. I ! 
.similar item, community members of school districts A and B felt that 
I ' ' I 
parents should have more of a say a.bout school curriculum, whereas com,;. 
munity members in ~chool district C did not form a majority opinion on. 
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this statement~ Community members in school districts Band Cresponded 
that teachers and administrators should be held more accountable for 
academic.performance of pupils, while 47 percent of community members 
of district A disagreed with the statement and 12 percent held no opin-
ion. The same two commu.ni ty groups (A and B) felt that teachers and 
administrators should be held more accountable for pupil behavior, 
while a large majority of community members in school district A 
disagreed. 
CHAPTER V 
SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS 
Overview 
The public schools have frequently been criticized for not ade-
quately reflecting the goals whic~ their communities have for their 
schools, and'that the schools' performance on these goals is inadequate. 
The implementation of recent accoiµitability legislation in Oklahoma has 
provided a unique opportunity to document the ranking of educational 
goals by teachers and community members, and the rating of school per-
formance on goals by teachers and community members. 
This study sought to determine if a relationship existed between 
rankings of goals for the schools by teachers and community members, 
and if a relationship existed between performance of the schools on 
these goals as perceived by teachers and community members in three 
Oklahoma school districts. Attit~des of community members toward cer-
tain aspects of school operation, and reciprocal accountability for 
pupil performance in school were examined in order to detect satisfac-
tion or dissatisfaction aside fro~ the goal ranking and performance 
rating. 
Fin9-ings 
~he findings of this study we;re: 
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1. In all three school districts, there were strong and positive 
relationships between expressed goals of the teachers and expressed 
goals of the community members. 
2. There were moderate to high and positive relationships between 
evaluations of school performance on goals by teachers and community 
members. The relationships were moderate in school districts Band C, 
while the relationship was high in school district A. In most in-
. . 
stances, the community members rated performance on goals higher than 
l 
teachers. 
3. There was general agreement among community members that 
schools are meeting the educational needs of their children in their 
communitieso 
4. General approval was expressed with extracurricular programs 
of the schools. 
5. General criticism was expressed toward the schools' communi-
cation to the public.concerning the academic program of the schools. 
6. Two of the three school districts (B, C) indicated a large 
amount of dissatisfaction with pupil discipline. 
7. Two school districts (A, B) were very satisfied with the job 
teachers were doing in the schools, while one district (C)" expressed 
a large amount of dissatisfaction. 
8. Community members of two -school districte (A,.-B) were satisfied 
with the schools' use of tax monies, while in one school district ( C) a 
majority of community members indicated dissatisfaction. 
9. A majority of community members in two school districts (A, B) 
disagreed that parents should have more to say about school matters 
such as teacher selection and retention, whereas a majority of 
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community members in school district Ca.greed with the statement. 
10. Community members in two school districts (A, B) felt that 
parents should participate in the determination and enforcement of 
school rules for pupil behavior, however one school district (C) dis-
agreed with this view. 
11. Community members in two school district~ (A, B) concurred 
that par~nts should participate in school curriculum decisions. Com-
munity members in one school district (C) were divided on this issue 
and there was no. si~ple majority opinion. 
12. Community members in two school districts (B, C) felt that 
educators should be held more accountable to the public for the acade-
mic performance of pupils, while.in one school district (A) 47 percent 
disagreed with the statement and 12 percent held no opinion. 
13. Community members of all three school districts overwhelm-
ingly supported the idea of parent and community member assistance to 
help improve the educational program of the school. 
14. Community members in. two school districts (B, C) felt that 
teachers and administrators should be held more accountable for pupil 
~ehavior, while a large majority of community members in one school 
district (A) disagreed. 
' 15. Community m.embers of the three school districts overwhelm-
ingly supported the idea of parental accountability for their own 
children's behavior in school. 
Discussion of the Findings and Conclusions 
The conclusions which can be drawn from this study should be con-
sidered in light of several factors. Included among the factors to be 
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considered are: (a) the findings of this.study can be generalized only 
to the three school districts involved, (b) the findings of this study 
present some question as to whether or not a truly random selection of 
community members occurred since an examination of biographical infor-
mation showed disproportionate representation for college educated, and 
business--a.nd professional persons in school district A. Since the re-
searcher was unable to personally supervise the selection process this 
factor should be considered when drawing conclusions. 
Based on the findings of this .study, the following conclusions 
are made: 
1. There was general satisfaction that the schools are doing a 
good job of educating the children. However, dissatisfaction was ex-
pressed.about certain aspects of school operations, particularly the 
amount of information about the academic program which is available to 
community members. School officials and teachers should make more ef-
fort to keep the patrons better informed about the academic program of 
their schools. 
2. Community members were concerned about pupil discipline. They 
indicated that teachers and administrators should be more accountable 
for pupil discipline, and that parents should be responsible for the 
behavior of their children in school. The emphasis on parental re-
sponsibility for behavior of their own children can provide a basis for 
cooperation between school and parents on problems of pupil dis.cipline. 
3. Community members were generally satisfied with the schools' 
use of their tax monies. In only one district was there moderate dis-
satisfaction on this question. This finding, considered with the one 
regarding desire for information about academic .programs, indicates 
11 
that taxpayers are interested in how their taxes are used. To assure 
community financial support for school programs, school officials 
should endeavor to keep the citizens informed about school performance, 
new programs, and other school matters. 
4. Community members.expressed a desire to be more involved with 
their schools. They indicated willingness to give time and assistance 
to improve the educational program of the schools. Administrators and 
· teachers in these three districts . have an opportunity to build a: 
broader base of public support by involving more citizens in meaning-
ful activities in the schools. 
Recommendations For Further Study 
1. Study the same three school districts through the next two 
phases of the Oklahoma accountability statute. Such a study could 
focus on the; question of whether the accountability legislation will 
actually lead to greater community imput into the school program. 
2. A longitudinal study of school districts to·measure change of 
parental attitudes toward the schools during the three year cycle of 
the Oklahoma accountability statute. The purpose of such a study would 
be to determine the impact of accountability on community attitudes. 
3. A thorough study of ~arental satisfaction or dissatisfaction 
with the schools as related to their involvement or non-involvement 
with the school program. 
4. Replicate the present study including urban school districts 
in order to determine whether the findings of the present study.would 
be confirmed using a more heterogenous population. 
SELECTED BIBLIOGRAPHY 
(1) Association of School Administrators. "Accountability to the 
Public.." Resoluti.on. adopted by Representativ.e Assembly 
Febr-uaey:, 1973, Atlantic City, N. J. 
( 2) Bain, Helen. "Self ... gover~ce Mu.st Come First, Then Accounta-
bility .11 ~ Delta Kappan, 52 (April, 1971), 413. 
(3) Barro, StephenM. "An Approach to Deva.loping.Accountability 
Measures for the Public Schools." ~ Delta Kappan, 52 
(December, 1970), 196-201. . 
(4) Bauer, Ray-mond R. "Setting the Stage for Planning, Programming, 
Budgeting Systems. 11 in Critical Issue·s in Educations A 
Problem-Solving Guide far Schoel Adm:inistrators •. Eds. Jamee 
J. Lewis, Robert M. Bookbinder, and•: Raymond R. Bauer. 
Englewood Cliffs, N. J.1 Prentice-Hall, Ino., 1972, 17 ... 30. 
(5) Baynham, Dorsey:. "PPBS,and Several Good Reasons It Shouldn't 
Scare.You Off." American School Board Journal, 158 (August, 
1970), 27-29· . 
( 6) Berman, Louise. 11 Accountability Which Transcends." Paper Pre-
sented at Supervision of Instruction Symposium 3, Columbus, 
Ohio, April 13, 1972. ED. 065 924 Microfiche. 
(7) Brodbel.t, Samuel. "DiJiiguised Racism in the Public School." 
EducationaLLeadersh!P, 29 (May, 1972), 660-702. 
(8) Bruning, James and B. L. Kintz. Computational Handbook .2f 
Statistics. Glenview, Illinois: Scott, Foresman and 
Compan;r, 1968. 
(9) Bu.ms, Leonard Thomas. "Problems and Needs in Implementing Ac-
countability Legislation. in Colorado." (Unpublished Ed.D. 
dissertation, University of Colorado, 1972.) 
(10) 
(11) 
(12) 
Carrieri, A. M. ''Who Is Accountab+e in the Schools?" Contempo-
ra.y Education, 45 (Fall, 1973), 19-22. 
Casey,.James L. Needs Assessment. Oklahoma State Department of 
Educatio~, Oklahoma City, 1973. 
Champion, Dean J •. Basic Statistics for Social Research. Scran-
ton, Pennsylvania: Chandler Publishing Company, 1970. 
78 
(13) 
(14) 
(15) 
(16) 
(17) 
(18) 
(19) 
(20) 
(21) 
(22) 
(23) 
(24) 
(25) 
(26) 
19 
Combs, Arthur w. Educational Accountability: Beyond Behavioral 
Objectives. Washington, D. c.: ls4ociationfor Supervision 
and Curriculum Development, 1972. 
Covett, Robert. "Professional Accountability in the Schools. 11 
~ Delta Kappan, 52 (October, 1970), 4-6. 
Dallaville,- Til. "Teacher Aceountabili ty in Education: Percep-
tion and Attitudes Held py Key Groups Concerned with Secon-
dary Schools of New Jersey." (Unpublished Ph.D. disserta-
tiOll., ,_st. Johns University, l.972.) -
Daniel, K. Fred. "Moving Toward Educational Aooountabili ty: 
Florida's Program." Edupat_ional 'l'eo~o1ogy, 11 (J.anuary, 
. 1971), 41-42.. - . 
Darland, D. D. "The Profession's Quest for Responsibility and. 
Accountability. 11 E!!i Delta Kappa.n, 52 (September, 1,970) , 
41..,44. I .. 
Davies, Jion. HThe Relevance pf Accountability." - Journal of 
Teacher Education, 21 (Spring, 1970), 127-133· 
Department of Elementary School Principals., NE.A, National Asses.s-
ment of Educational Pre>gx-ess. Washington., D. C~: DA Center 
fo.r. :t;lie. Study of Instruction, 196.7. 
Du.ncan, Merlin G. 
of the Art.rt 
27-30. 
"An Assessment of Aocountabi1ity1 The State 
EducatiQnal Teohno.loq, ll (January, 1971), 
Dyer, Henry s. "Toward Objective Criteria of Pr.ofe.ssional Ac-
countability in the Soho·o_iJ of New ?ork City." ~ Delta 
Ka:ppan, 52 (December, 19rot,., 206-211. . 
Edwards, Allen L. Statistical Metlllcuis !.2! .!!!. Behavioral 
Sciences. New York: Rineh~t & Company, Inc., 1954. 
Edwards, Timothy Irvin. "Stua, of Attitudes toward Educational 
Accountability Held by Selected Principals, Teachers, Super-
int.endents, School Board Chairmen and County Commission· 
Chairmen in NQrth Carolina.'' (Unpublished Ed.D. disserta-
.;t.:i,,on, Nor.th Carolina State'. at Raleigh, 1973.) 
Elam, Stanley. Ed. ~ Gallup Polls .2f Attitudes Toward Educa-
.!!.2!!: 12§2-1213· Bloomington, Indiana: Phi nelta Kappa, 
Inc., 1973. 
Fairley, Richard L. 11 Ac.countabil.i ty' s New Tool. 11 American 
Education, 8 (June, 1972), 33-35· 
Fantini, Mlario and Gerald Wein~tein. ~ Disadvanta,ged: .2.E!!-
lenge 12 Education. New York: -Harper &.Row, ]i>tlbli·shers, l-967. 
80 
(27) Gallup Opinion Index. Report No. 26, 63 (August, 1967), 23-24. 
(28) Gallup Political Index •.. Report No. 4, 61 (September, 1965), 
20-21. · 
(29) Gallµp Political Index. 
l.9.66)' •· 15-18 .• ' 
Report No. 18, 62 (November-December, 
(30) Garvue, Ro.b.e.rtJ. "Accountability: Coimnewt:~ and Queeti-ons." 
EducatioAal Technology, ll. (Janua.q, 1971), 34 .... 35. 
(31) · Good, Carter V. and Winifred :a. Merkel .• , Els. Dic"tionary Ef 
Education, 3rd Ed_ition. New York: Ml,Graw-Hill, 1973. 
-, 
(32) 
(33) 
(34) 
(35) 
(36) 
(37) 
(38) 
(39) 
(40) 
(41) 
(42) 
. . 
Harris, Louis. "The Life Poll: Crisis in the High Schools," 
1!f!, 66 (May 16, 1969), 22-33· 
Hart:J,.ey, Harry J. "PPBS: Status and Implications." Educational 
Le.adership, 29 (May, 1972), 658-~61. 
Hawthorne, Phyllis. Legislation El :!!!! State.a: Ac.aaun:tabili ty 
and As.s.essment·in Education. Denver, Col.oradci.:Edueational 
Accountability Repository, 19,73. -· 
Holt, J.olm,. How C.hildreri Fail • 
Co:r.poratioh, 1964. -
New York: Pitnam Publishing 
Hyer, Anna L. 11From Gold Stars to Green Stamps." Audiovisual 
Inst:ru.ction, 16 (May, 1971), 4-8. 
James, David Joel. "Accountability in Education: A Study of 
Teachers' and Principals' Attitudes." (Ed.D. dissertation, 
Wayne Stat.e University, 1973.) 
Jencks, Christopher. "Giving Pa.rents Mor;i.e;y for Schooling: Edu-
cational Vouchers." !2E:, Delta Ka.PJ>an, 52 (S.eptember, 1970), 
49-52° . ,, 
Ker linger, Fred N. Foundations of Behavioral Re.search: Educa-
tional--~ Psychological Inquiry. 'New ·York: Holt, Rinehart 
and· WiQf!.top, . In.c. , · 1964. 
Ki~ie, Rol,)ert A. "A Comparison of the Desirability and Feasi-
bility of Accountability Measures as Perceived by Public 
School .Administrators and Teachers." (Unpublished Ph.D. 
disserta:tion, North Texas State University, 1973.) 
Knoll, Erwin. "Crises in Public Education." The Progressive, 
36 (Deceiµ.ber, 1972), 20-24. 
Kozol, Jonathan. Death·,!! !!! Early Age: ~ Destruction .2.f the 
Hearts~ Minds .2f Negro Children~ the Boston Public 
Schools. Boston: Houghton-Mifflin, 19b77 
(43) 
(44) 
(45) 
81 
Krause, MichaeLP. "Developi~ a Plan f.or Effe,eting Ac;Q.OUll:tabil-
i.ty." in Cri tipal Issues ,i!! Education.: !. Pro:blem,,.,.S:ol ving 
Guide f.2! School Administrators.· Eds. Jai:nes.J. Lew:i.s, 
Robert. M. Bo.okbinder,. R~mond M. Bauer. Englewood Clif.fs, 
N .• J.: .. :Prent:i,.c.e..-Hall,.1972, 1-16 • 
. ' 
Kruger, w. Stanley. "l!J!plications of Account.ability for Educa-
t:i,op.al Program Evaluation," in Ac:c·ountabiJ.i:ty in _Ame.r.io.an 
Ed.uca:ti.on.. Eds. Frank J. Sciara and Rioha:i!'d K •. Jantz. 
B9ston:. All,yn iµid Bacon, 1973, pp. 8-17 .... 
Lessinger, Leon N. Eveq: Ki.d. a Winner: Acoountab.ility !!!· Edu.ca-
:t_:i,.qn. _ New Yo~: Simon& Schuster, 1970. 
(46) Lessinger, Leon N. "The Princ~pal and Accountability." Nationai 
. ELemeptm Princ.ipal, 51 (October, 1971), 8-11. 
(47) 
(49) 
(50) 
Lessinger, Leon N. and Ralph w. Tyler. Accountability :!!!Edu.oa-
tiono. Wo:r:t.hington-,- Ohio: Charles A. Jones hblishi~ ·.c.om-
~, 1971. . . 
Lieberman, Myron... "An .. Overview of Accountabili.ty." Phi Delta 
KapP.a, 52 (Dec.ember, 197.oy,,. 194-195· -
Martin, Billy Eugene. 11Aoe:ountapi1ity through Ac.c~e .. di.tation: An 
Analysis.of Curre:n:t _Public School Ac~~ditati:on a.nd.Ao.count-
abil.ity Progr.ams of State Departments ~f .Edllca.t-ion." (Un-
published Ed.D. dissertation, University of Oklahoma, 1973.) 
Mayer, Ma;rti.n. The Schools. New York: Harper & Row, 1961: 
(51} McGhan, B. R •. "Ac.countabi1i~ as a Ne,e;ativ- Reinf:or.cer •. 11 
· American.Teacher, 5-5 (Novefttber, 1970), 13. 
(52) 
(53) 
Meissen, Marvin Francis. "Educ-ational_ Acco-g.ntabilityExpeotations 
of Instru.otional Sub.systems." (Unpubl:i,.shed Ph.D. disse;rta"'." · 
tt,cm,, .U1-l;i..:v:er-ei ty of Wisconsin, 1973.) 
Morris, JohnE. "Acc.ounta.bil~ty: Watchword for the 70'S·•" !2 
Cl.e.AAiyg Ho1,1se, 45 (February, 1971), 323-327. 
(51L National Education Association. "Accountab:i,.lity." No. 73-25, 
Resolution Ado:p.t.ed by the Representative Assembly of the 
N~_t_io~ ~u.cation Association, July, 1973. 
(55) 
(56) 
National Education Association. "What is a Programming, Planning, 
Budget.ing System." NE.A Research Bullei,in, 46 (December, 
19.68), 112-113. ,, . . 
National Education Association. "Planning .. Programming - Budget-
ing (PPB)." ,!!! Research Bulletin, 47 (October, 1969), 
94-95· 
(57) 
(58) 
(59) 
(60) 
(61) 
(62) 
(63) 
.82 
NE.A Research Division. "Teacher Opinion Poll.: Ao.count.ability, 
Voucher.a., and Perfo.rmanc~ Contracting." Todg;'.s Eduoat.ion, 
60 cn,cemher, 1971), 13. . 
Ornstein, Allen. and.,Ha.rriet Tal'8adge. "Dissenting Vi,ew on Ao-
coun..t.a.bility .11 Url.:lan Education, E (July,T973), i33..;:151. 
Porter, John w. "The Future of Accountability." in Proceedings 
.£!: ~·Conferences .2.E;. Educationai Accountability. Washington, 
D. C.: Educational Testing'Servioe, ·1971, J-l-J..-16. 
Program Development Ce.nter of Northern California. ..Edu.o.ational 
Goals~ Objectives: ! Model ProfFam .f.2! Community and'~-
fessi.onaL In.vol vement. Bloomington, Indiana: Phi Del ta 
Kappa,Ip.c., n.d. 
Rh.odes, Lewiso ''Ed~oational Aocountabili t;y: Getting It All 
Together." Background Paper for the Seminar. .. on. Aqc.oun.t.abil-
ity at the Annual. Texas Conference for Teacher Ecb.1~ation, 
October, 1970. :m:o.045566 Microfiche. 
Sabine, Creta. Ed. Ac:.co.rm:tability: Systems Planning .!!!-Education. 
Homewood, Illinpis: ETC Publications, 1973. 
Sciara, FranlcJ. a.nd .. Richard K. Jantz. Eds. Aocounta.bili ty .!!! 
American Education. Boston: Allyn and Bacon, 1973. 
(64) Silberman, c ... E. Crisis iE; ~ Classroom. New York: Random 
~ouse, 1970. 
(65) 
(66) 
(67) 
(68) 
(69) 
(70) 
Spears, Harold. ''Kapp~ .. Ponder . the Goals of Education." Phi 
Del.;ta Ka;e;s_.an, 53 (September, 1972), 29-32. 
"Special Report.: Americans Appraise the Public School System." 
Gall'!lP Opinion Index, 66 (December, 1970), 11-23. 
Survey Research Center 1968 American Nationai Election Study. 
Ann Arbor, Mic.higan1 Inter-University Consortium for Poli ti-
<:uil Re.search, 1973. 
Talmage, Harriet and George E •. Monroe. "Accountability a.s Ne-
gotiation of Peroei ved Expectations." Contemporary Educa-
~' 53 (1972), 245-250. 
Talmage, Harriet and Allan c. Ornstein. "Teachers' Perceptions 
of Decision Making Roles and Responsibilities in Defining 
Accountability." !a!-Journa.l .£!: Negro Education, Vol. 42 
(Spring, 1973), 212-221. 
Thomas, T~omas D. and Dorothy MoKiney. Accountability..!!'.! Educa-
tion: A Research Memorandum. Menlo Park, California: Stan-
ford Research Institute, 1972. ED 061620 Miorofiche. 
(n) Tyl~r, Ralph.. w. Ed. National 4ssessment £! Eduoa:Uona.LPryress1 
Ci.t.i,zenship.ObJac.tives. .Ann Arbor, Michigan1 Committee on 
Assass.ing the Progres~ of Education, 1969. 
(72) United States Statutes·.!! Large, fil· .ll• Washingto.n, .D. c. s 
United States Government' Printing Office, 1966, 27,.,.58. 
(73) 
(74) 
(75) 
Wickline, Lee E. "Educ.ational Accounta.bili ty." in EliUJ.Q.at.i.onal 
Accountability Through Evaluation. Ed. E. Wayne Roberson. 
Engle:wo.ad Cliffs, N. J.: Educational Technology PQ.blications, 
1971, 7-18. . 
Wolfe,,Marshall. "Attitudinal Factors Relat.ing t.o .the Acceptance 
of. Ed.ucat.ionaLAc.oountabili ty." {Unpubl.ished Ed.D. disser-
t,21,:ti o_n, . Weat.Qrn. Michigap University, 197 3-. ) 
I 
Wynne, EdwardQ ~ Politics .2f School Accountability: Public 
Information About Public Schools. :Berkeley, California: 
Mccutchan Publishing Corporation, 1972. 
APPEN'DIX A 
OKLAHOMA ACCOUNTABILITY RESOLUTION 
Re sol ut:ion 
ENROLLED .HOUSE CONCURRENT 
RESOLUTION NO. 1027 
BY: :BOATNER of the House 
and 
HOWELL of the Senate 
,__ ____ A CONCURRENT RESOLUTJ:ON REQUESil'ING THAT THE STATE 
DEPARTMENT OF EDUCATION·PROVIDJ REGULATIONS WITHIN 
ITS ACCREDITATION PR:OCESSES FOil THE IMPLEMENTATION 
OF AN EDUCATIONAL ACCOUNTABIL!XY PROGRAM; PROVIDING 
FOR A NEEDS ASSESSMENT; PROVIDiING FOR A SYSTEMATIC 
PLAN FOR MEETING STUDENT NEEDS:; PROVIDING FOR . 
. ANNUAL EVALUATION; PROVIDING FOR TRAINING; AND 
DIRECTING DISTRIBUTION r-----------------
.~H~~EAS., every individual has educa~ional needs which are 
unique; and . 
WHEREAS, each school has its own special needs and 
characteristics based upon its student body and community; and 
WHEREAS, .financial resources ·of any community, state, and 
nation are limited and must' be allocated on a priority. basis, and 
educational programs must be ~esigned to obtain optimum economic 
effipiency; and 
.lHEREAS, the educational system should be developed by making 
choices among alternatives in.the face of limited resources; and 
WHE~!~· the system for education at all levels should .be 
responsive t6 the needs of the .society of which the school is a 
part; and 
~HEREAS, the system for education sould be alert to-the 
changing needs of the student.s in a dynamic society with rapidly 
changing values; _and 
~HEREAS, the system cannot ignore the future as though the 
future is to be the same as today; and 
WHEREAS, the system should provide for an analysis and 
evaluation of consequences of educational actions, alternatives, 
ENR. H. C.R. NO. 1027 Page 2. 
choices, and actions; and 
WHEREAS, the system for education spould be accountable for 
the use made of the resources !illocated ~o it by the public; and 
W_HEREA~, the system for etlucation spould m~ie · dee1~1o·ns 
; i 
effecting the educational proc~ss which advances or impedes 
! 
student progress based upon soµnd managetnent and systems operation 
I processes; and I i 
. ~=E,JtEAS, each of these re;a,soris for.}nstituting an educational 
accountability program is.logical as wel~ as compelling; and ! ; . 
WHEREAS, a systematic prdcess invol~ing careful planning and 
·="'··-· . I ·; 
effective management should prfovide worthwhile solutions to the 
educational problems of the state.. · 1 
B6 . 
~?~• :~~~EF?~~· BE IT REdOLVED BY T~E HOUSE OF REPRESENTATIVES 
OF THE lST SESSION OF THE 34TH OKLAHOMA LEGISLATURE, THE SENATE 
' i ' ; . . 
CONCURRTNG THEREIN: ;...,.. .,.,· 
. SECTION 1. That the Oklahoma Department of Education be 
hereby requested to provide·regulation.s within its accreditation 
process for the implementation of an educational accountability 
program. 
SECTION 2. That each scriool district that wishes state 
accreditation shall initiate a systemwid; needs' a11sessment· involving 
al1 grades unde~ its jurisdiction. 
~E9TION 3. That the nee4s assessment shall be unde~taken by . 
the local school staff in compliance with general direction and 
guidelines developed by the State Department of Education. 
~~?TION 4. That a systems analysis process including goals 
and objectives.shall be utilized to plan the instructional. program 
to fit the needs of the students of said district. 
-~ECT~ON 5. 'That the nee~s assessment shall involve local 
patrons as well as school staff memb~rs of said distr•ict and shall 
encompass all of the curriculum areas at each grade lev~l. 
SECTION 6. That an evaluation shall be designed and conduct_ed 
'ENR. H. C. R. NO. 1027 Page 3 
annually to determine whether or not and to what elttent the 
objectives are beln~ met, 
_SECTION 7. That the State Department of Education shall hold 
inservice training sessions for administrators, local school staff, 
and others involved to effect changes in the accreditation process, 
Furthermore, that these meetings shall be held periodically in 
planning regions throug9out tQe State of Oklahoma. 
SECTION 8. That duly authenticated copies of this Resolution· 
be forwarded to Dr. Leslie Fisher, State Superintendent of Public 
Instruction, and each member ~f the State Board of Education. 
1973, 
Adopted by the House of Representatives the 13th day of March, 
Speaker of the. House of 
Representatives. 
-~dopted by the Senate the 15th d~Y. of March, 1973, 
-
~rx·B· 
FURTa:P;R ACCOUNTABILITY REGULATIONS 
88 
Amendment to Rules and Regulations 
Annual Bulletin for Elementary and Secondary Schools, No. 113-R 
Hearing Held - Approved 
FURTHER ACCOUNTABILTTY REGULATIOIIS 
The primary purpose for the accreditation of the public schools in Oklahcma is 
to insure that each boy and girl has the opportunity to receive an optimum 
instructional program that fits bis or her particular need. Accountability of 
the local school district to the State Board of Education is the basis for the 
accreditation process. 
This process can effect needed changes for the boys and girls of this state by 
adding the following accountability components to the accreditation procedure: 
1. Each school district that applies for state accreditation shall 
initiate a system-wide needs assessment involving grades K-12. 
2. Under the general direc.tion and guidelines of the State Department 
of Education, the needs assessment will be undertaken in each school 
district for the purpose of determining the needs of the students 
peculiar to that district with the aim of developing goals and 
objectives for academic areas at each level. 
3. The needs assessment shall involve local patrons as well as staff 
members of the school district and.shall encompass all of the 
curriculum areas at each grade level. 
4. From the goals and objectives, an instructional program will be 
developed by the local school staff to fit the needs of the students 
of their school district. 
S. A determination will be made annually as to how well the objectives 
are being met. This evaluation procedure shall be a part of the 
school district's application for accreditation. 
6. Each school district will be visited by a team of professional 
educators at least once every five years. This team will consist 
of staff members from the State Department of Education and other 
professional educators. This team shall evaluate progress, propose 
improvements, and make recommendations to the State Board of Education. 
7. A continued effort will be made by the State Department of Education 
to hold in-service training sessions for admi.nistrators and local 
school staff to effect changes in the accreditation prol!ess. These 
meetings will be held periodically on a regional basis throughout 
the state of Oklahoma. 
,•• .. ,. 
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PHI DELTA KAPPA FORMS--
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Northern California)' · 
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DIRECTIONS FOR-INDIVIDUAL MEMBERS0-0F THF- -', 
REPRESENTATIVE COMMUNITY COMMITTEE 
Directions:* 
I. Make sure your materials include the following items: 
(n) Display Boan!; (b) Eighteen (18) ca:·ds containing goal statements; (c) A set of(SO) red 
colored discs. 
2. ! Note: Punch out 45 of the red discs contained on the card (lca\~e five (5) discs on :a_r_d_)._~ 
3. Read each of the green Goal Statement Cards. As you examine each Goal Str.,emn,t carefullv, 
read the similar goals associated with it. The similar goals listed under each of' the Goal 
Statements are important for understanding the Goal Statement. As you read each card, ask 
yourself ... 
HOW IMPORTANT IS THIS EDUCATIONAL GOAL FOR OUR SCHOOL SYSTEM? 
4. Separate each goal statement card from the sheet and place on the Display B0ard in !he 
space in the column labeled ''Goal Statement." The order in which you place the cards on 
the board is not important. There is one space for each card. 
S. Place a red colored disc in the column labeled #I beside each of the 18 goal statements. 
Each disc has a value of I point. 
6. Reread the goa, statements. For those goals.you believe to be more important, place another 
red disc beside each in the column labeled #2. 
7. Read the goal statements that have two (2) red discs beside them. For those goals you belie\'e 
to be much more important than others, place a red disc beside them in the colun1n labeled 
#3. 
8. Read the goal statenients that have three (3) red discs beside them. For those goals you 
believe to be much more important than others, place a red disc beside them in the column 
labeled #4. 
Have you used all of your red discs? 
If not, continue on lo direction #9. 
If yes. see direction # 10. · 
9. Read the goal statements which have four (4) red discs beside them. For those goals you 
believe to be of extreme importance, place a red disc beside them in the columri labeled #5. 
10. Review your Display Board and keep in mind the following: 
a. All 45 red discs must be used (each disc has a value of I point). 
b. At least one goal statement must have five (5) red discs (S points) beside it. 
c. A maximum of five (5) red discs (5 points) is allowed for any one goal statement. 
d. It is not necessary for a goal ·statement to have a red disc beside it. 
e. In the event you wish to rearrange your display board, you may add or remove red discs 
(points) from the goal statements (remembering that discs must always be in horizonta·I 
seqaence with no spaces between discs). 
11. Transfer the total number of points for each goal to the goal summary sheet. IT IS IMPOR-
TANT TO NOTE TIIAT THE GOAL STATEMENTS FOUND ON YOUR INDIVIDUAL GOAL 
SUMMARY SHEET ARE IN RANDOM ORDER AND WILL NOT MATCH THE ORDER IN 
WHICH YOU PLACED YOUR GOALS. 
12. During the next few minutes you will be given a card assigning you to a small group (4 
persons). After refreshments, you will be working with your group in arriving at a consensus 
on a single displa.l board. 
13. Leave your display board at your position. Take the direction sheets to your small group 
meeting. 
*Those Committee members who have developed goals in addition to the original 18 goals must 
inform the program moderator at the beginning of the meeting for additional dir,~ctions. 
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INDIVIDUAL GOAL RATING SHEET 
Instructions: Place the total number ofpoints(reddiscs) you gave to each of the i;oa1s on your display board in 
the blank space found. next to each of the goals on this page. 
Goals 
LEARN HOW TO BE A GOOD CITIZEN 
LEARN HOW TO RESPECT AND GET ALONG WITH PEOPLE WIIO THINK. 
DRESS AND ACT DIFFERENTLY 
LEARN ABOUT AND TRY TO lJNDERST AND THE CHANGES THAT TAKE 
PLAC6 IN THE WORLD 
DEVELOP SKILLS IN READING, WRITING. SPEAKING, AND LISTENING 
UNDERSTAND AND PRACTICE DEMOCRATIC IDEAS AND IDEALS 
LEARN HOW TO EXAMINE AND USE INFORMATION 
UNDERSTAND AND PRACTICE THE SKILLS OF FAMILY LIVING 
LEARN TO RESPECT AND GET ALONG WITH PEOPLE WITH WHOM WE 
WORK AND LIVE 
DEVELOP SKILLS TO ENTER A SPECIFIC FIELD OF WORK 
LEARN HOW TO BE A GOOD MANAGER OF MONEY, PROPERTY AND 
RESOURCES . . 
DEVELOP A DESIRE FOR LEARNING NOW AND IN THE .FUTURE 
LEARN HOW TO USE LEISURE TIME 
PRACTICE-AND UNDERSTAND THE IDEAS OF HEALTH AND SAFETY 
APPRECIATE CULTURE AND BEAUTY IN THE WORLD 
GAIN INFORMATION NEEDED TO MAKE JOB SELECTIONS 
DEVELOP PRIDE IN WORK AND A FEELING OF SELF-WORTH 
DEVELOP GOOD CHARACTER AND SELF-RESPECT 
GAIN A GENERAL EDUCATION 
Mt 
Individual 
Score fo:-
Each Goal 
REMEMBER YOU WILL NEED THIS SHEET FOR YOUR SMALL GROUP MEETING! 
(Optional) 
Our Small 
Group Score 
INDIVIDUAL RATING OF THE LEVEL OF PERFORMANCE 
OF CURRENT SCHOOL PROGRAMS 
Directions: 
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Listed below are the goals established for the school district at the last meeting of the Repre-
sentative Community Committee. The goals are not listed in a priority order. 
Your task is to read each of the goal statements and ask yourself: 
Community Member: "In my opinion, how well are current programs meeting this goal?" 
Teachers/Students: "How well are my school's current programs meeting this goal?" 
The answer to this question for each of the goals will provide the Board of Trustees, administra-
tors and teachers with the information needed to revise existing programs and to develop new 
programs for the students of the district. When the results are examined, the district will inter-
pret your statements in the following manner: 
EXTREMELY POOR means: 
I believe students are not being taught the skills necessary to meet this goal. 
This goal is the school's responsibility but almost nothing is being done to meet this goal. 
POOR means: 
I believe programs designed to meet this goal arc weak. 
I believe that much more effort must be made by the school to meet this goal. 
FAIR BUT MORE NEEDS TO BE DONE means: 
I believe present programs are acceptable, but I would like to sec more importance 
attached to this goal by the school. 
I would rate the school's job in this area as only fair; more effort is needed as far as I 
am concerned. · 
LEAVE AS IS means: 
I believe the school is doing a good job in meeting this goal. 
I am satisfied with the present programs which are designed to meet this goal. 
TOO MUCH IS BEING DONE means: 
I believe the school is already spending too much time in this area. 
I believe programs in this area are not the responsibility of the school. 
For Example: 
If one believed that the goal "Learn How To Be A Good Citizen" is being met quite adequately, a 
circle would be drawn around the appropriate number on the scare. The circled number would 
then be placed in the score box. 
EXTREMELY 
POOR 
2 3 
POOR 
4 5 6 
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FAIR BUT MORE 
NEEDS TO BE 
DONE LEAVE AS IS 
TOO MUCH IS 
BEING DONE Score 
10 ® 12 v 13 • 15' ~ 7 8 9 14 
Goal Statements: 
I. Learn how to be a good citizen 
EXTREMELY 
POOR POOR 
FAIR BUT MORE 
NEEDS TO BE 
Similar Goals: 
A. Develop an awareness of civic rights 
and responsibilities. 
B. Develop attitudes for productive citizen-
ship in a democracv. 
C. Develop an attitude of respect for per-
sonal and public property. 
D. Develop an understanding of the obliga-
tions and responsibilities of citizenship. 
TOO MUCH IS 
DONE LEAVE AS IS BEING DONE Score 
,.. ........... ____ "" ______ ~--.... ,..----------... ,,------·----.... ,,-----------... 
2 3 4 5 6 7 8 9 10 11 12 13 14 15 
2. Learn how to respect and get along with 
people who think, dress and act differently 
A. Develop an appreciation for and an 
understanding of other people and other 
cultures. 
8. Develop an understanding of political, 
economic, and social patterns of the rest 
of the world. 
C. Develop awareness of the interdepend-
ence of races, creeds, nations, and cul-
tures. 
D. Develop an awareness of the process1.s 
of group relationships. 
EXTREMELY 
POOR 
FAIR BUT MORE 
NEEDS TO BE TOO MUCH IS 
POOR DONE LEAVE AS IS BEING DONE Score 
2 3 4 5 6 7 8 9 
3. Learn about and try to understand the 
changes that take place in the world 
10 11 12 13 14 15 
A. Develop ability to adjust to the changing 
demands of society. 
8. Develop an awareness and the ability to 
adjust to a changing world and its prob-
lems. 
C. Develop understanding of the past, iden-
tify with the present, and the ability to 
meet the future. 
EXTREMELY 
POOR 
FAIR BUT MORE 
NEEDS TO BE TOO MUCH IS 
POOR DONE LEAVE AS IS BEING DONE Score 
,_ ____ ..... ____ "" __________ ..,.,_ ____ ..... ____ "'~,----.-.•----...... ,..----------"' 
10 11 12 "' 13 14 IS 2 3 4 5 6 7 8 9 
4. Develop skills in reading, writing, speak-
ing, and Ii stening 
A. Develop ability to communicate ideas and 
feelings effectively. 
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8 .. Develop skills inoralandwrittcn English. 
EXTREMELY 
POOR 
2 3 
POOR 
4 5 6 
FAIR BUT MORE 
NEEDS TO BE TOO MUCH IS 
DONE LEAVE AS IS BEING DONE Score 
' 10 
• 12 ' 13 14 7 8 9 15 11 
95 
5. Understand and practice democratic ideas 
and ideals 
A.. Develop loyalty to American democratic 
ideals. 
EXTREMELY 
POOR 
2 3 
POOR 
4 S 6 
B. Develop patriotism and loyalty to ideas 
of de·mocracy. · 
C. Develop knowledge and appreciation of 
the rights and privileges in our de-
mocracv. 
D. Develop an understanding of our Ameri.-
can heritage. 
FAIR BUT MORE 
NEEDS TO BE TOO MUCH IS 
DONE LEAVE AS IS BEING DONE Score 
• 7 8 9 IO II 12 , 13 14 IS 
6. Learn how to examine and use information A. Develop ability to examine constructive-
EXTREMELY 
POOR 
2 3 
POOR 
4 S 6 
ly and creatively. 
B. Develop ability to use scientific methods. 
C. Develop reasoning abilities. 
D. Develop skills to think and proceed logi-
cally. 
FAIR BUT MORE 
NEEDS TO BE TOO MUCH IS 
DONE LEAVE AS IS BEING DONE Score 
12 V 13 • ,s' D 7 8 9 ' IO II 14 
7. Understand and practice the skills of 
family living 
A.. Develop understanding and appreciation 
of th.e principles of living in the family 
grqup. 
EXTREMELY 
POOR POOR 
2 3 4 S 6 ' 
B. Develop attitudes leading to acceptance 
of responsibilities as family members. 
C. Develop an awareness of future family 
responsibilities and achievement of 
skil Is in preparing to accept them. 
FAIR BUT MORE 
NEEDS TO BE TOO MUCH IS 
DONE LEAVE AS IS BEING DONE Score 
• 
"'' 
• 12 \ CJ 7 8 9 IO II 13 14 IS 
8. Learn to respect and get along with people 
with whom we work and live 
A. Develop appreciation and respect for the 
worth and dignitv of individuals. 
EXTREMELY 
POOR 
2 3 
POOR 
4 S 6 
B. Develop respect for individual worth and 
understanding of minority opinions and 
acceptance of majority decisions. 
C. Develop a cooperative attitude towa,rd 
living and working with others. 
FAIR BUT MORE 
NEEDS TO BE TOO MUCH IS 
DONE LEAVE AS IS BEING DONE Score 
7 8 9 # 10 • 12 \ 13 14 15 II 
96 
9. Develop skills to enter a specific field of 
work 
A. Develop abilities and skills needed for 
immediate employment. 
EXTREMELY 
POOR . 
2 3 4 
POOR 
s 6 
8. Develop an awareness of opportunities 
and requirements related to a specific 
field of work, 
C. Develop an appreciation of good work-
manship. 
FAIR BUT MORE 
NEEDS TO BE TOO MUCH IS 
DONE LEAVE AS IS BEING DONE Score 
9 
r 
,., 
12 ' 13 8 14 IS D 7 IO . II 
10. Learn how. to be a good manager of 
mor,ey ,. property and resources 
A. Develop ar:i understanding of economic 
principles and responsibilities. 
EXTREMELY 
POOR POOR 
B. Develop ability and understanding in per-
sonal buying, selling and investment. 
C. Develop skills in management of natural 
and human resources and man's environ-
ment. 
FAIR BUT MORE 
NEEDS TO BE 
DONE LEAVE AS IS 
TOO MUCH IS 
BEING DONE Score 
,_ ____ .,._ ____ '""" ____ _,, ____ ...,.,,_ .... ~----.... r~--------•----.... .------.-...----, 
2 3 4 S 6 7 8 9 10 11 12 ., 13 14 IS 
11. Develop a desire for learning now and 
in the future 
A. Develop intellectual curiosity and eager-
ness for lifelong learning. 
B. Develop a positive attitude toward learn-
ing. 
EXTREMELY 
POOR 
2 3 
POOR 
4 S 6 
12. Learn how to use lei sure ti me 
EXTREMELY 
POOR 
2 3 
POOR 
4 S 6 
C. Develop a positive attitude toward con-
tinuing independent education. 
FAIR BUT MORE 
NEEDS TO BE TOO MUCH IS 
DONE LEAVE AS IS BEING DONE Score 
7 8 9 
r 
IO • • ,s' D 14 12 V 13 II 
A. Develop ability to use leisure time pro-
ductively. 
B. Develop a positive attitude toward par-
ticipation in a range of leisure time ac-
tivities--physical, intellectual, and cre-
.ative. 
C. Develop appreciation and interests which 
will lead to wise and enjoyable use of 
leisure time. 
FAIR BUT MORE 
NEEDS TO BE TOO MUCH IS 
DONE LEA VE AS IS BEING DONE Score 
• 7 8 9 10 II 12 ' 13 14 IS 
91 
13. Practice and understand the ideas of 
health and safety 
A. Establish an effective individual physi-
cal fitness program. 
EXTREMELY 
POOR 
2 3 
POOR 
4 5 6 
B. Develop an understanding of good physi-
cal health and well being. 
C. Establish sound personal health habits 
and information. 
D. Deve.lop a concern for public health and 
safety. 
FAIR BUT MORE 
NEEDS TO BE TOO MUCH IS 
DONE LEAVE AS IS BEING DONE Score 
7 8 9 10 II 12 13 14 15 
14. Appreciate culture and beauty in the world A. Develop abilities for effective expression 
of ideas and cultural appreciation (fine 
arts). 
EXTREMELY 
POOR 
2 3 
POOR 
4 5 6 
B. Cultivate appreciation for beauty in vari-
ous forms. 
C. Develop creative self - expression 
through various media (art, music, writ-
ing, etc.). 
D. Develop special talents in music. art, 
literature, and foreign languages. 
FAIR BUT MORE 
NEEDS TO BE TOO MUCH IS 
DONE LEAVE AS IS BEING DONE Score 
7 8 9 • 12 , 13 · 14 15 10 II 
15. Gain information needed to make job 
selections 
A. Promote self-understanding and self-
direction in relation to student's occu-
pational interests. 
EXTREMELY 
POOR POOR 
... 
• 
' 
.-. v , 
2 3 4 5 6 
B. Develop the ability to use information 
and counseling services related to the 
selection of a job. 
C. Develop a knowledge of specific infor-
mation about a particular vocation. 
FAIR BUT MORE 
NEEDS TO BE TOO MUCH IS 
DONE LEAVE AS IS BEING DONE Score 
• • 12, D 7 8 9 10 II 13 14 15 
16. Develop pride in work and a feeling of A. Develop a feeling of student pride in his 
achievements and progress. self-worth · 
EXTREMELY 
POOR 
2 3 
POOR 
4 5 6 
B. Develop self-understanding and self-
awareness. 
C. Develop the student's feeling of positive 
self'."worth, security and self-assurance. 
FAIR BUT MORE 
NEEDS TO BE TOO MUCH IS 
DONE LEAVE AS IS BEING DONE Score 
' 10 
• 12 , 13 7 8 9 14 15 II 
17. Develop good: character an~ self-respect · A. Develop moral responsibility and sound 
ethical and moral behavior. 
EXTREMELY 
POOR 
2 3 
.POOR 
4 5 6. 
18. Gain a general education 
EXTREMELY 
POOR POOR 
B. Develop the student's capacity to disci-
·Pline himself to work, study and play 
constructively. 
C. Develop a moral and ethical sense of 
values, goals and processes of free so-
cietv.. · 
D. Develop standards of personal character 
and ideas. 
FAIR BUT MORE 
NEEDS TO BE TOO MUCH IS 
DONE LEAVE AS IS BEING DONE Score 
7 8 9 • 12, 13 14 15 IO II 
A. Develop background. and skills in the use 
of numbers, natural sciences, mathema-
tics, and social sciences. 
B. Develop a fund of information and con-
cepts. 
C. Develop special interests and abilities. 
FAIR BUT MORE 
NEEDS TO BE TOO MUCH IS 
DONE LEAVE AS IS· BEING DONE Score 
,-----~----'"""----------..... ,-----.-..----"",,,,_ ____ .~-----------Am----, 2 3 4 5 6 7 8 9 10 II 12 .... 13 14 15 
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GOALS AND OBJECTIVES 
A MODEL PROGRAM FOR COMMUNITY AND PROFESSIONAL INVOLVEMENT 
00 
./ ./ 
GROUP ..................... SCHOOL. ...................... GRADE ...... . 
SCORE 
I. LEARN HOW TO BE A GOOD CITIZEN. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . CJ 
3 LEARN ABOUT AND TRY TO UNDERSTAND THE CHANGES THAT TAKE PLACE IN 
THE WORLD ................................................ . 
4. DEVELOP SKILLS IN READING, WRITING, SPEAKING, AND LISTENING ....... . 
S. UNDERSTAND AND. PRACTICE DEMOCRATIC IDEAS AND IDEALS ........... . 
6. LEARN HOW TO EXAMINE AND USE INFORMATION ...................... CJ 
7. UNDERSTAND AND PRACTICE THE SKILLS OF FAMILY LIVING ............. CJ 
8. LEARN TO RESPECT AND GET ALONG WITH PEOPLE WITH WHOM WE WORK 
AND LIVE .................................................. . 
9. DEVELOP SKILLS TO ENTER A SPECIFIC FIELD OF WORK .............. . 
CJ 
CJ 
10. LEARN .HOW TO BE A GOOD MANAGER OF MONEY·, PROPERTY AND RESOURCES CJ 
11. DEVELOP A DESIRE FOR LEARNING NOW AND IN THE FUTURE ..........•.. CJ 
12. LEARN HOW TO USE LEISURE TIME. . ............................. . 
13. PRACTICE AND UNDERSTAND THE IDEAS OF HEALTH AND SAFETY .......•• 
14. APPRECIATE CULTURE AND BEAUTY IN THE WORLD. 
15. GAIN INFORMATION NEEDED TO MAKE JOB SELECTIONS .............. . 
16. DEVELOP PRIDE IN WORK AND A FEELING OF SELF-WORTH ............ . 
CJ 
CJ 
CJ 
CJ 
CJ 
17. DEVELOP GOOD CHARACTER AND SELF-RESPECT ..................... I ] 
18. GAIN A GENERAL EDUCATION .. 
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QUBSTICMNAIRI FOR REPRESENTATIVE COMMUNITY COMMITTEE 
I. People often express feelings about various ::aspects of the operation 
of their schools. For each question circle the ahswe:r which most nearly 
reflects your feelings about the schools in thi• coaaunity. 
Pleaae circle: · .,, · · ·· ·· · ··· ·<·" · · · 
£ ••• Excellent, if you feel that:performauc:e 1a outstanding. 
A. • .Adeqll.ite, if you feel that terforma.1ce: 1a okay, not outstanding . 
but adequate for the community. ' · .. -. . 
, ••• rair, if you feel-that performance 1a mildloere~ and·effort 
ia needed to improve this area. : 
P ••• Poor, if you feel that perfe>rmance is~ak, and much effort 
is needed to improve thh afea. · 1 . 
l. Overall, how well do you think your.schools a~ ~iilg in terms of 
meeting the needs.of children· in th~s communit,T EA F P 
i 
2. Bow well do you think that teachers in your sqhools are doing 
their jobT . I A r P 
3. How would you rate pupil discipline in your sQhoolaT BAFP 
r · I 
4. Bow would you rate the extracurricular program (band, athletics, 
etc.) "provided for the children in ~ur schoolJaT BAFP 
I l 
S. Bow well does your school coamnicate to COllllllll\ity members about 
its academic program? · · 1 ; · 
. 6. Bow well do' you think that the schools ai:e u•ina the tax monies . 
available to them! · 
II. Below you will find a series of statements regarding the part which 
community members may have in ,relation to school operation.· For each 
question circle . the answer which most nearly ref1ects youi· feelings. 
Please.circle:. . · 
A ••• Agree, if you agree iii general with the statement as it is. 
D ••• Disagree, if.you disagree in general with the statement as 
it is._ · · 
N ••• No Opinion, ·if you do not have an opinion on the statement 
as it is. 
1. Parents should have more say about what goes on within the school 
on matters such as teacher selectioii and retention. 
2. Parents should have a part in determining and enforcing school 
rules for- pupil behavior (e.g. dress c~de). 
·3 •. Parents ahould have a part in deteriaining the curriculum of 
the school. 
4. Teachers and administrators should be held more accou~table to 
parents and the community for the academic performance of pupils 
in the schools. 
BAIP 
I Al P 
ADN 
ADN 
ADN 
ADN 
5. Parents. and/or coD111Unity member• sh~ld be wll"h~ to give time 
and assistance to ,the school when 1~ will. helpi 1'11prove the 
educational program, such as: senw on a ci.ntculum .. com-
aittee or as a classroom aide. · 
6. teachers and administrators should be· held ,mo,:_.,.ee,ounta1tle · 
for the behavior of pupils in school!. 
t 
7, Parents should be held accountable for the behavior of their 
.AD N 
ADN 
own children in school, fc ::t; ; 5 . . .; ·, .. : A DR 
·l 
III. Some information about your past ~nd presentlparticipation in school 
activities ts needed. Please check the box beddia •ny school activity of 
which you have been a part. Check Past if you h~e participated prior to 
the 1973-74 school year. Check Pre~ if you u~ participating in the 
1973-74 school year. · 
P.u.t Pre.u,nt 
Member of a parent-teacher organiz~tion LI 
.; 
Officer in a parent-teacher organi~ation LI. 
Parent-teacher conferences a 
Room mother a 
Volunteer aide in the school a 
Assist in class or school organization projects·LI 
LI 
D 
D 
a 
LI 
D 
Others (please specify) 
------------------------------------------------------------
IV. Biographical Information. , Please answer each of the following itema 
by checking the appropriate box. 
1. Sex: Male a Female Q 
2. Please indicat!...,the highest level of education...that you have completed: 
L.J.. grade school LJ some high school J...L high school graduate J:...L some college . 
LJ college graduate LJ trade or business school 
3. Listed below are several grade levels. Please indicate thenu•er of 
your children in the appropriate categories. If you have no children 
in the public schools mark none. 
____ Kindergarten through 3rd. grade. 
____ 4th.through 6th grade. 
____ 7th through 9th. grade. 
_ 10th through 12th grade. 
none. 
4. What is your occupation· and that of your spouse?. 
Your Occupation. _______________ .._ Spouse __________________ ~-
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COMPOSITION OF THE COMMUNITY COMMITTEES 
IN SCHOOL DISTRICTS A, B, AND C 
Characteristic School D.istriot A l3 c 
% N % N % N 
Total 100.00. .. 60. 100.00 27 100.00 37 
Sex 
Male 46.67 28 59.26 16 32.43 12 
Female 53-33 32 40.74 11 67.57 25 
Education 
Grade School o.oo 0 3.70 1 2.70 1 
Some high school 8.33 5 18.52 5 8.11 3 
High School Grad. .. 8.33 . 5 25.93 1 27.02 16 
Some College 23.33 14 11.11 3 29.73 11 
College Oraduat.e 55.00 33 18.52 5 21.62 8 
Trade or business 
school 5.00 3 22.22 6 10.81 4 
Occupation 
Business and 
professional 46.67 28 29.63 8 .18.92 1 
Clerical and sales 18.33 11 11.11 3 18.92 1 
Skilled labor 16.67 10 i 25.93 1 29.73 11 
Unskilled labor o.oo 0 o.oo 0 10.81 4 
Farm 5.00 3 22.22 6 5.41 2 
Non-labor force o.oo 0 3.70 1 2.70 1 
Students 13.33 8 7.41 2 10.81 . 4 
Undesignated o.oo 0 0.00 1 2.10 1 
Number of Children in School 
K-3rd 12 6 13 
4th-6th 11 6 11 
7th-9th 23 6 10 
10th-12th 24 12 10 
None 41.67 25 51.85 14 35.14 13 
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